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Making a Difference: The Impact of Aimhigher

Introduction

Work with specific widening participation target groups
The case studies in this booklet show the different ways Aimhigher projects and activities have impacted on people’s lives by creating exciting opportunities which operate in every local education authority in England.
Aimhigher aims to widen and deepen participation in higher education to help create a

higher education system that includes all who can benefit from it – particularly those who might not view learning as an option, or perhaps face social, cultural, economic, or

institutional barriers. Aimhigher particularly seeks to redress under-participation in higher education by lower social class groups and by vocational students. These aims continue to be an important government priority.
Aimhigher is an excellent example of partnerships bringing together schools, further

education colleges, higher education institutions, employers, the skills sector, and others to focus on the core objectives; helping to raise attainment and aspiration and improving progression opportunities.
Aimhigher began in August 2004 and builds on existing widening participation

programmes. It is still early days and it will be some time before targets of increases in

the numbers participating in higher education can be shown to have been achieved. This booklet demonstrates some of the early impact of the Aimhigher programme.
The bulk of activity in Aimhigher is directed towards 13-19 year olds as part of the ongoing target of working towards 50% of 18-30 year olds having an experience of higher education by 2010. However partnerships have discretion to work with adults of all ages, and to work with younger pupils, with the focus in all cases being that they should fall into groups under-represented in higher education.
Aimhigher partnerships are also asked to explore ways to support: those from

neighbourhoods with lower than average participation; from lower socio-economic

groups; living in deprived urban, rural or coastal areas; with no family tradition of higher

education; young people in care; under-represented minority ethnic groups; disabled

people; and Level 3 students studying some kind of vocational qualification.
The criteria for a partnership case study to be included in this booklet were observation of practice, analysis of partnership plans and successful progress in reaching targets by the end of the first year of the programme.
The case studies chosen reflect the range of activities undertaken – they are therefore

illustrative but do highlight a number of key features which already show the difference

Aimhigher is making.
They demonstrate the range of under-represented groups in HE who are involved in activities to find out about the possibilities for them in HE. They show the importance of working with different sectors and groups in partnership to address the range of barriers faced by people who have no experience of HE and who are socially disadvantaged in our society. They also demonstrate how in a very short period of time partnerships have got up and running and are delivering an extensive programme of work.
There are no claims to ‘best practice’, the term itself is problematic and is contested.

However, the case studies are illustrative of the range of activities and processes that

have been shown to add value in other countries. As the Aimhigher programme develops, evaluation results will come through1 and it will be possible to have a fuller picture of the impact of the overall programme.
Dyslexia Support Network

Background and context

This case study outlines how the development of a dyslexia support network for staff in

South London has encouraged the wider participation of dyslexic learners in higher

education. The vehicle for this is the organisation of an annual conference designed for

dyslexic school sixth formers and further education students.
The Dyslexia Support Network (DSN), funded by Aimhigher London South, was set up to bring staff from further and higher education together to share experiences and consider ways of facilitating students’ transition to higher education. Initially termly meetings were held to discuss common topics and exchange ideas amongst staff. Not long after the network was set up it became apparent that staff outside of HE had very little awareness of the support available to students with dyslexia in higher education and as a consequence the information was not being filtered through to potential students. The network therefore decided to organise a conference specifically for dyslexic students from further education colleges and school sixth forms, who had the potential to progress onto higher education, to raise their awareness of the support available to them in higher education.
Description of the activity

The conference is organised by the three Higher Education Institutions (HEIs) in the

network, (St Mary’s College, Kingston University and Roehampton University), each

university takes turns in hosting the event on a rotation basis. In the first year the

conference was held at Roehampton University.
On arrival students are split into small groups and assigned to a mentor who has dyslexia and is studying at one of the three HEIs. The sixth formers and college pupils are given a brief opportunity to ask any initial questions, and raise concerns with their peers and students from higher education with similar backgrounds and experiences before attending three presentations.
The presentations normally take place in a large lecture theatre and take the format of a

university lecture to introduce the students to a typical higher education learning

environment. The presentation topics include Studying at University, How to apply to

University and Applying for the Disabled Students’ Allowance. The first talk explains the

different approach to studying in higher education, the difficulties dyslexic students might face and the support higher education institutions offer such as one-to-one tuition, drop-in sessions, etc. The second session offers advice on declaring dyslexia and asking the right questions of institutions so students can be clear on the demands of the course, for example, how much written work is required. The final talk provides information about allowances, such as the Disabled Students’ Allowance, dyslexic students may apply for to cover the cost of equipment and specialist tuition which they may need in order to take full advantage of their course.
Following the presentations the students are given a further opportunity to interact with

their mentors providing them with a first-hand experience of what life at university is like.

A further aspect of the conference is the demonstration of the computer software used to support learners with dyslexia in higher education. Pupils attending the conference are able to experiment with software such as Texthelp Read and Write and Inspiration which are commonly funded by the DSA and may be available for student use at HE institutions.
How the activity made a difference

The conference is now in its 4th year and continues to follow essentially the same format because it has worked so successfully. Over this period of four years, attendance has been consistent - 350 students along with approximately 40 tutors and dyslexia support staff have benefited from the event.

Comments included:

“I’ve been really impressed with the informal situation to speak to students already at

University” (Year 12 student)

“It’s great to see the confidence it builds in talking to each other.” (Sixth Form tutor)

“I didn’t realise there was so much to think about before applying to university”

(Year 12 student)

“I’m a teacher and I learnt a lot about the disability allowance and all the things you need to do before you get to university. I will be able to pass this information onto my

colleagues and students.”

The most common themes present in the feedback over the four years have been a raised awareness of the Disabled Students Allowance and the computer software available. The value of using dyslexic student mentors to provide delegates with an honest account of their experiences is also continually emphasised. The overall impact of the conference has been to encourage dyslexic students to consider applying to higher education, to provide a realistic impression of what life at an HE institution is like, and to inform dyslexic students of the possible support that is available and how to access it.
Subsequent or ongoing work

The fourth annual conference took place at Kingston University in March 2005 and

attracted approximately sixty students. Feedback from student and teacher evaluations

from subsequent years was taken on board to improve the structure and content. The use of student role models undoubtedly makes a huge contribution to the success of the

event so as large a proportion of time as possible was given to sessions which involved

the school and FE pupils talking to mentors.
Clear information for students to take away from the conference to refer to was also seen as a priority. Students were supplied with an information pack which included handouts from each lecture, a Disabled Students’ Allowance guide, information about entering higher education including useful websites for dyslexia support, information about learning styles and characteristics and a catalogue outlining the technology support available for dyslexic learners. Sympathetic to dyslexic learners’ needs, the handouts were produced on different coloured papers for easier reference. The student conference has become a successful annual event for dyslexic students in school sixth forms, further education colleges and their support staff and is an effective way of raising the aspiration of potential students from a specific widening participation target group.

Deaf and Disabled Students’ Open Day 2005

Background and context

Aimhigher has identified disabled people as being under-represented in Higher Education. Northumbria University recognises the need to provide deaf and disabled students with extra support to help them overcome the additional barriers they face and with ESF/HEFCE funding was able in February to deliver a two-day summer school of activities, included in which was the Deaf and Disabled Students’ Open Day.
The Deaf and Disabled Students’ Open Day is a collaborative event between Northumbria University and the University of Newcastle upon Tyne. Prior to planning the event we felt it was important to take advice and guidance from professionals working in this area. As well as meeting regularly with our Disabilities Advisers, we also held a workshop for Special Educational Needs Co-ordinators (SENCOs) and Connexions Personal Advisers, with the aim of finding out how we could support them and their students in raising awareness of HE. It was made clear from the beginning that although there is a need for a discrete event aimed at deaf and disabled students it should be in addition to other inclusive events and not instead of.
Description of the activity

The aim of the Deaf and Disabled Students’ Open Day is to raise the awareness of HE

amongst young deaf and disabled students as well as providing them with the more

specific information, advice and guidance they need to make informed choices.
The main target group for this event was deaf and disabled students from Years 9 – 12

with over 700 invitations being sent to SENCOs and Aimhigher coordinators in schools

and colleges across the region. Additional invites were also sent to Connexions Personal Advisers and other professionals in this field. It was also important that we encouraged teachers, parents and carers to attend as well, as these people also had an impact in the students’ decisions.
The Open Day consisted of a series of presentations and workshops delivered by staff

from both Northumbria University and the University of Newcastle upon Tyne. It was

important to cover the issues that would help students make informed decisions about HE courses and universities. The issues covered included HE in the North East, Disabled Students’ Allowance, Finance and Accommodation.
It was felt that students from Years 9 and 10 would not need to know the detailed finance and accommodation information provided in the presentations and therefore they were involved in workshops which provided a fun alternative. These students were given a time management and budgeting activity to complete with the help of student representatives. One of Northumbria’s current undergraduates delivered a short and amusing presentation on student accommodation, which helped reassure students who were unsure about moving away from home.
The day was about HE in the region and therefore representatives from local HEIs were

invited to have a stand at the event in order to provide students with a wide range of HE

information. Information relating to disability support, including DSA, was given to

students at the start of the event in their welcome pack.
Throughout the Open Day visitors were asked to write questions relating to their hopes,

fears and aspirations on post-it notes which were collected before the question and

answer session at the end of the day. The post-it notes provided a confidential way for

students and parents to ask questions personal to them.

How the activity made a difference

At such an early stage it is difficult for us to estimate the impact of this event on students’ achievement or progression to HE. However, from the evaluation forms received from students after the event it is possible to get an idea of its impact on raising aspiration. 82% of students returning their evaluation forms said that as a result of attending the Deaf and Disabled Students’ Open Day they felt more confident about attending university and comments made by the students themselves provide a promising picture:
“I know what goes on in university and it looks very good.”

“I feel a lot more confident about what will happen when I go to university.”

“I feel as if I will be more successful when I go to university now.”

Attendance at the event by parents, teachers and other professionals was very

encouraging. Students who attended independently of their school were often

accompanied by one or two parents, many of whom commented positively on the value of the information provided.
Subsequent or ongoing work

In the run-up to the event a number of telephone calls were taken from parents and

teachers who were unable to attend but would be very interested in similar events in the

future, suggesting that this should be an annual event.
One of the main points that we were able to take away from the day was that despite the call for events to be inclusive and accessible to all, there is still a need for discrete events if they meet additional needs that are not usually met. When asked to comment on  whether they would prefer to attend a general open day as opposed to a specific event organised for deaf and disabled students, one respondent answered, “Both if possible, but this (the Deaf and Disabled Students’ Open Day) was more focused to our needs”.
When considering which aspects of the day were most successful there are two points

that stand out. First and foremost is the use of student representatives. Both deaf and

disabled and non-disabled student representatives were used on the day and they

provided excellent role models for the visiting students. When asked to comment on the

most useful aspect of the day, one student said: “Hearing from real students about real

issues of being an HE student with a disability.”
The second success was the communication and mobility support available on the day. It was important to show the students what support could be available to them and at the Open Day we were able to provide communication support in the form of a Lipspeaker, BSL/English Interpreters, a Speech to Text Operator, a note taker as well as providing literature in alternative formats. One comment made about the support was that “…the combination of what was available was most helpful to hearing-impaired students”.
The Education Liaison team at Northumbria University is committed to making all of its

events inclusive and to actively encourage deaf and disabled students to take part in

them. Students who attended the Open Day have been invited to attend other events at

both Northumbria University and the University of Newcastle upon Tyne. We are also

aware of the importance of events like the Deaf and Disabled Students’ Open Day as a

means of providing deaf and disabled students with information specific to their needs

and therefore plan to hold another Open Day in 2006.

Supporting adult progression through Information, Advice and Guidance

Background and context

One of the Aimhigher target groups referred to in national guidance is adults up to the

age of 30, particularly those living in disadvantaged wards or those who have no family

history of higher education participation. Aimhigher Nottinghamshire recognised that this

cohort faces considerable barriers to progression to higher education, such as cultural

and social factors, finance, responsibility for dependents or access to local learning

opportunities. The immediate priority to overcoming some of these issues is to raise

awareness of what is possible or available, yet “nextstep”, the organisation responsible for adult information advice and guidance (IAG), is constrained by its target client group as it is not funded to provide a comprehensive service to adults with NVQ 3 or above.
The Careers Service at Nottingham Trent University had also identified that they were

unable to meet the needs of individuals who were not current students at the institution,

who approached them for general advice on entry to higher education.
Description of the activity

Aimhigher Nottinghamshire launched an initiative to fill those gaps in provision in the first instance through the appointment of a peripatetic guidance worker in partnership with “nextstep” Nottinghamshire.  Claire Phillips, the Aimhigher IAG Adviser, has a specific remit of supporting 20–30 year olds who may consider studying at higher education level. She is developing work with individuals, organisations and higher education providers to raise awareness of the wide variety of opportunities available for full-time, part-time, and increasingly online learning.
Claire aims to guide potential learners to the right choice of course through the maze of

available qualifications. There are, for example, about 25 colleges and universities that

offer higher education in a potential ‘travel to study area’. As a learner who started her

part-time degree in her 20s, Claire understands how important it is for each individual to

make the right choice according to their needs and interests. It is especially challenging

for people to combine study with family and financial responsibilities, but the rewards of a better future, broader career options and self-development opportunities are out there.

Claire offers:

· impartial and confidential one-to-one interviews

· ongoing support to people in the process of deciding upon options

· help with preparation and applying for higher education courses and any associated issues

· mock interviews to help prepare for the real thing

· information about financial help available for study
Many people consider studying at higher education level but may be discouraged by the

cost. Claire can help with finding out about the financial support available and discuss

possible ways of paying for courses by instalments. The higher education providers

themselves may well offer financial help in the form of bursaries or grants from their

scholarship schemes or access funds. The University of Nottingham, for example, has

several bursary or scholarship schemes for local students.
To complement Claire’s outreach work, which is mainly targeted at disadvantaged

communities in the county, Aimhigher Nottinghamshire is also funding 2 part-time adult

careers adviser posts based at Nottingham Trent University. They provide impartial

information to anyone seeking guidance on progression to higher education who may

have contacted the university not knowing who else they could approach.
How the activity made a difference

Since starting in November, Claire has helped approximately 30 people and has attended three college open evenings with the Aimhigher stand to promote higher education opportunities, talking to staff and potential HE students. She is also in the process of organising two HE awareness events for advisers and tutors in community and voluntary sectors, training organisations, colleges, schools and the “nextstep” Nottinghamshire network.
The following is a personal testimony from one of Claire’s clients, which speaks volumes for the value of effective advice and guidance to an individual:
“My name is David Jacobs; I’m 23 and currently working full-time. I have wanted to go

back to university since leaving three years ago to pursue a career in acting. I e-mailed

the Connexions office after finding their number via the internet. I wasn’t sure if they were going to help me as I am over 21 and there didn’t seem to be anywhere I could find offering advice.
I was put in contact with a lady called Claire Phillips and arranged to meet her at the

Carlton St office in Hockley, Nottingham. Claire managed to persuade me to drop my idea of studying for a degree in project management in favour of a combined honours degree in Television Production and Business – both of which I am interested in and experienced. I had become blinkered by the thought of getting a degree rather than the important choice of picking a degree I would be capable of and enjoy.
I met Claire at the office a few more times in the following weeks to discuss UCAS forms, and other issues such as finance. We then kept in contact mostly via e-mail but also occasionally by telephone.
I have now received offers from all 6 of the universities I applied to and plan to start in

September this year. Without the help of Claire I would probably be going back to

university to study something I am not interested in, with little chance of finishing the

course. I cannot thank her enough for her support and encouragement. She is fantastic.

I feel so much better about life than I did 6 months ago”
Subsequent or ongoing work

Claire will be producing some free information resources aimed at learners and

organisations that support learners in the community and voluntary sectors, as well as

colleges. A general leaflet about higher education, ‘Thinking about HE’, will be distributed free to organisations in Nottinghamshire.

Mentoring to raise the achievement and aspirations of Black and Minority Ethnic students

Background and context

Leeds Mentoring is an integral part of the Education Leeds Aimhigher school

improvement initiative. It recruits, trains and places mentors to support Widening

Participation students. The BME mentor project focuses on people from disadvantaged

backgrounds, or backgrounds where participation in higher education is not a tradition.

14 – 19 year old Black and Minority Ethnic high school and FE college students who have ability but may lack the support, motivation or drive to achieve their full potential are targeted. Education Leeds and Leeds Mentoring recognised the need to raise the

educational achievement and aspirations of young people from BME communities. Recent figures show African Caribbean, Bangladeshi and Pakistani students in Leeds achieving 13%, 36% and 26% 5 A-C GCSE respectively compared to the Leeds average figure of 43%. Progression to Higher Education for BME students was similarly very poor.
The aims of the BME mentoring programme were to:

· Widen participation in higher education from under-represented groups especially from Black and Black Caribbean, Pakistani and Bangladeshi groups;

· Raise aspirations and abilities from groups facing multiple deprivation in terms of housing, health, employment and in particular educational under-achievement and nonprogression;

· Recognise potential and foster it through positive 1 – 1 mentor support;

· Raise the attainment of BME students achieving at least 5 Grade A-C GCSEs or Level 3 average points score;

· Increase the number of BME students progressing to Post-16 Education and Higher Education;

· Motivate BME students.
Description of the activity

Leeds Mentoring recruited mentors from a local law firm and the Universities in Leeds.

20 junior solicitors and 23 BME undergraduate/postgraduate students were recruited as

mentors and positive role models. They were trained to motivate, set SMART targets and raise aspirations. Each BME University student mentors 12 BME students (14–18 year olds) in a school or college (a total of 276). Mentees are seen on a one-to-one basis for at least one hour every 2 weeks. Targets and goals are agreed which focus on raising aspirations and attainment, with the ultimate aim of the student progressing into higher education.
Sonia (mentee) was an Asian female who fitted the Widening Participation criteria. In Year 11 she had personal problems, left home, moved into a flat and tried to support herself financially. Although this had a detrimental affect on her GCSE results she did achieve and gained a place at Leeds College of Art. Lack of finance proved difficult and Sonia gave up her Art College place and obtained a job at a Leeds call centre. Three years later, realising she had no prospects and finding the work “boring and monotonous” she decided to enrol onto a part time “A” level course at Park Lane FE College, studying AS Level Law. The College staff, recognising her potential, put her forward for mentor support with Cath, a solicitor (at Addleshaw Goddard) and volunteer mentor. Sonia had found it very difficult re-entering education because her motivation and self-confidence were very low, and she questioned her decision. However Cath had already seen Sonia’s potential and was able to use her mentoring skills and persuaded Sonia to stay in education. She continued to study part-time and took another 2 A-Levels.
How the activity made a difference

Cath and a senior partner at work helped Sonia prepare her application to read Law at

university and she was offered a place at Nottingham University. Although delighted, she had some reservations. Cath was able to build Sonia’s self confidence with good advice and encouragement.
Sonia readily admits that without her mentor she would never have achieved her true

potential. She is really enjoying reading Law at Nottingham University and realises how

lucky she was to have the support of a mentor like Cath.
Last year Sonia applied for a position as mentor on the Aimhigher Black & Minority Ethnic (BME) School Mentoring programme. She was mentor to 12 BME Year 10 and 11 students at Abbey Grange High School, Leeds.
Subsequent or ongoing work

The project is ongoing. Support is individual and focussed and covers GCSE examinations techniques, time management of coursework, ethnic issues, Post-16 routes (traditional and non-traditional), personal support similar to Sonia’s own problems and generally raising levels of self-confidence.
 The impact of BME mentoring? Last year 83% of Year 11 mentored BME students met or overachieved their Fischer Family Trust GCSE point targets.

Working with looked-after young people and care-leavers

Background and context

Amongst looked-after young people and care-leavers educational attainment is generally low and progression to higher education is negligible. Whilst this should make them a priority for widening participation initiatives they often fall outside the pressing priorities of Aimhigher. This is, in part, because they require long-term intensive and expensive interventions. It can also be extremely difficult to gain access to cohorts to work with. A cross-agency collaborative approach is therefore essential to target, recruit and interact with these young people.
Aimhigher Kent & Medway was able to make use of additional local funding to pursue a

small-scale exploratory project in collaboration with a number of partners. The project

initially conducted a scoping and mapping exercise in which the key agencies working

with looked-after young people and care-leavers were identified. Information was gathered about the specific role of each agency and their ideas regarding potential educational interventions with their client group. After this consultation a collaborative

implementation plan was developed.
Description of the activity

The first stage of this plan consisted of a period of consultation with looked-after young

people and care-leavers to establish their attitudes and self-perceived needs regarding

education. The second stage involved aspiration-raising interventions with the young

people, whilst teasing out how best to encourage and facilitate their educational

progression.
The consultation and aspiration-raising activities took the form of workshops. These were organised in collaboration with the partner agencies identified by Aimhigher Kent &

Medway, including the Kent 16 Plus Leaving Care Service and the charity Rainer. The

expertise of Aimhigher Kent & Medway's Sessional Promotional Officers (SPOs) was

drawn upon to assist with the workshops. SPOs are current students or recently graduated university students who are recruited and trained by Aimhigher Kent &

Medway primarily to deliver a programme of in-school aspiration-raising activities.

The initial workshops had the following objectives:
· to understand more about the likes and dislikes of the care-leavers;

· to gain an understanding about their preferred way of learning; and

· to understand their experiences of education.

The workshops were small, relaxed and informal and gave the looked-after young people and care-leavers the opportunity to think about and discuss higher education in new and different ways. Attention was then turned to how the benefits of educational progression could be promoted to a wider cohort. A need for information addressing the general and specific requirements of looked-after young people and care-leavers was identified.
A collaborative project between the Kent 16 Plus Leaving Care Service, Rainer, the

Learning and Skills Council, Kent County Council and Aimhigher Kent & Medway was then established to develop information material. A substantial booklet entitled "A Guide to Higher Education for Young People Leaving Care in Kent" was jointly published. The guide outlines the process of applying to and entering further and higher education with a particular focus on issues that may be of concern to young people leaving care.

The guide was launched in March 2005 at an awareness-raising event attended by over

100 people. The attendees included looked-after young people, foster carers,

representatives from Connexions, Kent County Council, the Learning and Skills Council

and the Mayor of Swale. Presentations were made by widening participation professionals from the University of Kent and the Kent Institute of Art and Design. Representatives from local colleges and universities, Rainer and a variety of employers provided information on further and higher education and vocational progression routes. The new guide was very well received by young people and professionals alike. Copies of the guide are available from Aimhigher Kent & Medway.
In addition to the workshops, project workers from Aimhigher Kent & Medway and

Connexions also arranged for a party of looked-after young people to attend the regional Higher Education Fair at the University of Kent in April 2005. The young people were accompanied to and around the fair by Aimhigher staff.

How the activity made a difference

The need for specific information about higher education targeted at looked-after young

people and care-leavers in Kent & Medway became apparent following consultation with

the agencies which work with them and the young people themselves. The resulting

booklet was developed collaboratively with agencies working with looked-after young

people. It is therefore believed that the information is as context-sensitive as it can be and as relevant as possible to the target audience.
As indicated in the introduction, to really achieve results it is generally believed that this

group of young people would require long-term and intensive intervention beyond the

current scope of Aimhigher. The findings of this exploratory project confirm that

assumption but also re-affirm the importance and benefits of multi-agency working in

impacting on hard-to-reach populations.

A Good Night Out? Peer education for Health Promotion

Background and context

This case study demonstrates the value of using school students in peer education so that both the students delivering and those receiving learning materials benefit by widening their experience. Sixth form Health and Social Care students at the Notre Dame High School in Norwich organised a health education campaign as part of their A-level studies. Following media coverage of alcohol abuse among young people and the public debate on public house opening hours, the group decided to tackle the problem of “binge drinking” with help from Aimhigher Norfolk.
Research revealed that young people in Greater Manchester are the greatest consumers of alcohol in the country, so the group travelled north for a residential study trip. Here they spent a day at the University of Salford working with lecturers from the Health & Social Care Department before delivering the anti-binge drinking message to the students of Aquinas College in Stockport. The Youth Hostel in central Manchester was the base for the four-day residential.
Description of the activity

Wishing to see if this peer education method has equal impact on young people in

different situations and locations, the students had already visited Attleborough High

School in rural Norfolk to pilot a range of communication methods. Using drama,

discussion and the use of various materials published by the Portman Group, the Health

and Social Care group planned to increase sixth form students’ knowledge of the dangers of alcohol abuse and to change their attitudes to having a “Good Night Out”.
The starting point was to identify opportunities for fieldwork within the Health and Social

Care specification and to involve the students in the planning of their own scheme of

work. Internet searches resulted in a number of potential contacts for the development of activities in Greater Manchester and following many emails and phone calls, the

residential was organised. Dr. Ambrose Smith, Principal of Aquinas College in Stockport

welcomed the involvement of the Norfolk visitors and their anti-binge drinking campaign

as an inclusion in his Year 13 General Studies course. Bernadette Burns and Liz Lawson of the University of Salford organised a valuable insight into student life and ran a master class on the physiological effects of binge drinking on young people as part of their own widening participation programme.
How the activity made a difference

So what did the students gain from the residential in terms of Aimhigher objectives? The

project provided enhanced study support and guidance which it is hoped will raise

attainment to satisfy HE entry requirements.
“It was really great to have teachers working closely with us, as it really helped us to

organise our work and they gave us enough information, help and support to be able to

write up our assignment to a high standard.” Kirsty, 18
“This visit has really helped me with my work. With the extra study sessions I am now

more confident with this unit.” Georgie, 17
It raised awareness of what HE has to offer students in terms of opportunities, life style,

teaching and learning.

 “The lecture on the health aspects related to binge drinking was fascinating. I am

definitely going to do a health/social care course at university, hopefully paramedical

science.” Isabel 17
“The trip to Salford University was really worthwhile because I’m a bit unsure what to do

next year, and finding out about university life has really opened up my mind.” Kirsty

“Salford provided me with a new perception of a more vocational-based university.”

Jamie 17
The project also provided an insight into life outside Norfolk and should raise aspirations

and develop confidence in the young people involved.
“It was interesting to see the differences between the students in Attleborough and

Manchester. When we interviewed the students from Aquinas College in Stockport, I

found they were more forthcoming and open than the students in Norfolk.” - Maeve 16

“I feel this trip has opened my eyes to new experiences. I am glad we did the campaign in Manchester because I met new people.” - Lisa 17
“I enjoyed the visit to the Lowry exhibition and I now know the people in my class a lot

better.” - Samantha 17
The considerable time investment in planning and organising the integrated programme

resulted in a greater impact on students in terms of motivation, raising awareness and

aspirations and attainment than would have been the case with a number of generic

activities.
Subsequent or ongoing work

Once written into a scheme of work the programme should continue after Aimhigher

funds run out.
SchoolsLink: raising aspirations for Black and Minority Ethnic groups

Background and context

Black and minority ethnic groups are a specific Aimhigher target group and the Aimhigher West partnership has been working with schools in the City of Bristol where there are significant concentrations of minority ethnic students. Although non-white groups as a whole are over-represented within the HE student population, they are unevenly distributed across the HE sector and there are distinct differences in participation levels from particular ethnic groups. In addition, black and minority ethnic school students often attain lower qualifications at school than their white peers.

Description of the activity

The SchoolsLink programme began operations in 2000 as a HEFCE-funded Special

Initiative Project and now receives funding from Aimhigher. The programme recruits,

trains and deploys HE students from black and minority ethnic backgrounds to work in

secondary schools with small groups of school students. The school students also visit an HE campus for a generic session in Year 7 and hands-on academic activities within

Faculties in Year 8. The hand-on activities have been very popular and have included

science, languages, computer sessions, video and film-making and a flight simulator.
The programme was initially piloted in one secondary school but has now expanded to

include 4 schools and over 400 school students. The scheme links groups of four black

and minority ethnic pupils in Years 7 and 8 with a minority ethnic role model tutor. The

tutor facilitates at least five sessions with the pupils in school and these focus on

developing core areas of the national curriculum through exploring personal experience.

The HE students share their own life histories and routes into HE with the school students demonstrating that there are varied routes into HE and that ‘people like us’ can aspire to university.
At the end of each year, the programme closes with an Awards ceremony at which

representatives from the black and minority community present certificates to all

participating students. The presenters have included TV stars, HE governors, doctors and HE lecturers, all of whom can act as further evidence of career progression and success for the young people and this encourages them to think about their goals beyond HE.

How the activity made a difference

The programme has brought benefits to the school students and the HE students who act as tutors. For the school students, the focus on life history as the vehicle for developing key skills helps them to feel valued within the school environment while the contact with HE students widens their horizons.
The HE students gain a range of benefits including the opportunity to earn a little money

to support their studies. The tutor training programme also helps to develop their

transferable skills and can improve their academic work. The very fact that the HE

institution runs this programme, invests in their training and encourages them to reach

out to black and minority ethnic communities helps them to identify with the institution,

to feel valued and thus improves student retention. Finally working as a tutor in schools

extends these students’ experience and can help them with the move into the graduate

labour market.

Subsequent or ongoing work

The particular focus of the programme on those from black and minority ethnic

backgrounds raised some interesting issues within the school and the university. While

there are some who reject the concept of targeting on the basis of ethnicity, the

programme does provide a ‘safe space’ within which school students can explore

educational progression with those from a similar background.
The institutions in the South West do not have significant concentrations of black and

minority ethnic students and recruiting sufficient students is always an issue. Although

this has become somewhat easier as the scheme has developed and become established, the gender balance of the tutors remains problematic. While the schools are requesting African-Caribbean men to act as role models for African-Caribbean boys, this group is the hardest to recruit as tutors. The best way to approach this issue seems to be through a personal approach and word-of-mouth recruitment.

Blakenall Community Centre for Women

Background and context

The Aimhigher initiative at Blakenall, Walsall, has been a huge success. Offering a diverse range of accredited courses, numerous learning advice sessions are held at its

information centre. Invaluable guidance includes advice on basic IT, beauty, first-aid, food hygiene, etc. Attendance on the short courses has led to many students enrolling at local colleges.
Description of the activity

Aimhigher Black Country and Walsall College of Arts and Technology work in partnership with New Deal Learning Champions to offer:

· Information sessions - at present we are holding regular information sessions at the Blakenall Information Centre every Monday morning. A specialist guidance worker is available to give advice about further and higher education opportunities;

· Routes into higher education - we are piloting the use of the Black Country HE Curriculum Map. If you want to know how you can get to university - visit the Blakenall Information Centre and we will help you to use the Curriculum Map CD to plot your route; and

· Courses on Your Doorstep - in partnership with the Learning Champions, the project offers taster sessions and accredited adult courses in many subjects at a variety of venues in Blakenall, based in schools, community centres, leisure centres and even a pub!
Hayley is a mother of two young children. She attends a ‘young mothers group’ at the

Blakenall community centre in Walsall, West Midlands. Here she can share experiences

with other young mothers and find out about the range of training courses and learning

opportunities open to her through Aimhigher. Hayley is an indicative measure of how this project has succeeded in raising aspirations and awareness of the rewards of study, both academic and vocational training. This project has been organised by WALCAT (Walsall College of Arts and Technology) as part of Aimhigher Black Country Community Project.
How the activity made a difference

This project has assisted Adult learners in the following ways:

· Adults into Learning – 10 new courses started and supported nearly 50 Blakenall adults back into education;

· Adults Making Progress – some of those adults have visited Walsall College of Arts & Technology and are planning to enrol in courses this September. Some have even more ambitious plans to qualify to go to higher education;

· Laptops - the project has four laptops in use delivering IT sessions anywhere, any time in Blakenall. We want to make sure that everyone gets the chance to try out computers no matter where they are based;

· Adult Directions - this computer programme can help adults decide on what career would suit them. It is installed on all the laptops and our guidance worker can help adults use it as part of a guidance interview – bookings are taken for these sessions to be held anywhere in Blakenall;

· Video - to help adults decide if college and university are for them we will be producing a video of mature students at college and university talking about their experiences of education and the benefits to them and their families. The video will also take a tour of the Walsall College of Arts & Technology and Wolverhampton University facilities. Hayley provided comments which illustrate how this activity made a difference to her:

· “Not having studied since leaving school, I was a little apprehensive about embarking on something new, but I decided it was time to undertake training in some shape or form, so I signed up for a ‘basic computing course’. This was great – I learned so much in just ten weeks.”

· “I discovered that joining a training course wasn’t as daunting as I had expected – it is different to what I have been used it. I looked forward to learning new things each week and I noticed my confidence growing too”.

· The course taught Hayley the basics of computer packages including Word, Excel, Powerpoint, and other industry-recognised systems. Hayley attended the two-hour training sessions on a weekly basis at a centre close to her home, which meant that getting there and back was simple. “I didn’t think it would be possible to learn whilst I had a young family, but travel and childcare arrangements were easy to organise. Aimhigher put me in touch with people that offered me support with finance, travel and childcare arrangements – it was simple”.

· Hayley is now undertaking a 3-year part-time ‘hair and beauty’ course at Walsall College. Upon successful completion, she will be awarded an industry-recognised NVQ qualification that will help her realise her goal of working in the hair and beauty industry.

· Hayley has a strong determination to succeed in her studies. Following successful completion of her course, her goal is to undertake a course that will give her a higher education qualification (a study above A-level or equivalent).

· “Aimhigher has helped me by giving me advice with all aspects of learning, as well as putting me in touch with many other useful contacts”.

· “I used to think that adult education was like school – boring. But now I have experienced it, my beliefs have changed. I have learned so much and made many new friends at the same time. I am so proud of my accomplishments, both for my family and me. It is hard, but if you want it, you have to work at it”.

· Hayley has been nominated for a local and national adult learners’ award for her determination to return to learning.

Subsequent or ongoing work

Continuous proactive engagement with community groups with the assistance of the New Deal Learning Champions, together with a monitoring and evaluation framework to

provide information on successful students’ progression.

Working with Young Offenders
Background and context

The purpose of this project was to engage positively with Young Offenders (in Young

Offenders’ College) to help raise awareness of possible progression routes via a number of interactive ‘taster’ workshops and information, advice and guidance sessions.
Description of the activity

Aimhigher Lancashire identified young offenders as an important target group to work

with as little activity was being undertaken within the region with this group. St Martin’s

College has previously worked with young offenders in Lancaster Farms Young Offenders’ Institution (YOI) and so we submitted an additional project bid which was accepted. The bid included a series of interactive subject-based ‘taster’ sessions, designed to stimulate interest and raise aspirations to consider progression into further study. The workshops were designed, delivered and evaluated by students at St Martin’s College. It was felt that the students could establish more effective dialogue with this group than if it were delivered just by tutors.
Following the event, participants were offered the opportunity of additional advice and

guidance sessions to advise them on their next steps with Connexions advisers. St

Martin’s College, Lancaster worked in partnership with the Connexions Lancashire team

based in the YOI, Lancaster & Morecambe College (who are the educational provider for the new YO College), and HM YOI Lancaster Farms staff. Post-event information, advice and guidance delivery was provided by staff qualified to an NVQ 4 in Guidance and met the standards laid down by Ofsted and Matrix. All delivery for this project had to take place at the YOI estate in Lancaster due to the nature of the target group.
How the activity made a difference

Positive and proactive engagement with a hard-to-reach group has led all the partners to challenge their perceptions of one another and our target group.
A partnership approach and regular communication ensured genuine commitment and

cooperation to the project.
The learning materials developed by the students cater for the different needs of the students and the associated levels of involvement.
The project records and measures a range of outcomes recognising that achievement is

relative and depends on starting point, as well as individual needs.
It provides evidence of progression/distance travelled or ‘soft outcomes’ which have

happened as a result of the intervention and encourages the exploration of new ideas,

interests and creative ability whilst supporting people’s belief in themselves and their

capacity to grow and change.
Collaborative work with other agencies has led to increased understanding and created a culture of respect and trust.

Some of the recorded outcomes are:

· Increased awareness of progression opportunities

· Improved aspirations and awareness to continue with further study

· Opportunity of expression and ‘freedom’ to try something new in a supportive environment

· Individual, advice and guidance offered to participants

· Encouraged additional research into possible options after YOI

· Setting individual action plans

· Certificate of attendance for all participants
Subsequent or ongoing work

Workshops designed, delivered and evaluated by students were excellent and enabled

the students to gain academic credit for their work. This approach allowed the students to tailor the workshop to meet the needs of the participants. The workshop materials are

being further developed to provide a resource pack for future activity with this group.
Dissemination of the project outcomes is planned for the region which will involve all the

delivery partners. Students who took part are also involved and should provide an

additional insight into the project.
Widening participation activity doesn’t have to take place on campus to be effective;

community delivery is especially important for this group. Further discussion regarding

additional work has already taken place.
Working with the range of partners ensured we had a greater understanding of the needs of our target group. As a result of the success of this project future collaborative events are currently under discussion.

Widening the Horizon

Background and context

Research has shown that looked-after children experience significant disadvantage and

are less likely to be involved in education and training than the general population.

Statistics from the Department of Education and Skills illustrate that the educational

attainment of looked-after children is significantly below that of the general population.

Only 6% of the 6,700 children leaving care aged 16 or over in 2003/2004 achieved 5

GCSEs at grades A*-C compared with 53.7% of the general population. Whilst no national statistics are available for care-leavers’ attainment at A-Level or participation in higher education, it is estimated that a maximum of 18% of those in care stay in education after 16 compared with 68% of the general population.

Description of the activity

The project is designed to provide information, advice and guidance to looked-after

children and care-leavers on how to access higher education opportunities across North

Yorkshire through the production of an interactive CD-ROM, and is funded by Aimhigher.

Project activities include undertaking primary research with:

· Looked-after children and care-leavers to identify the barriers they face in accessing higher education and how these can be overcome

· Regional higher education institutions to find out what initiatives they have in place to encourage and support applications from care-leavers

The information from the research will be used to produce a CD-ROM. The CD-ROM will contain a number of anonymous case studies of care-leavers who have successfully

accessed higher education and case studies from universities about the initiatives they

have in place to encourage and support applications from looked-after children and

care-leavers. This will be distributed to individual looked-after children and care-leavers

aged 14+ and care homes and other organisations who may find it of benefit across

North Yorkshire.
The project is centred around a working party comprising care-leavers who have

overcome these barriers and progressed to further or higher education. The rationale for

involving a working party in the project was twofold. Firstly preparatory work for the bid

identified that looked-after children and care-leavers wanted to represent and speak for

themselves. Looked-after children and care-leavers have first-hand experience of the

issues and barriers facing young people in these circumstances and can access

information more effectively. Involving young people in this way will help ensure that the

CD-ROM is representative of its target audience and ‘fit for purpose’. Secondly, it was felt that involvement in the project would empower the young people. The activities that the working party have been involved in have been designed to develop a range of skills

including communication, planning, organisation and research skills. All members will

have the opportunity to develop a portfolio of evidence which can be used when applying to university or employment.

The working party are actively involved in the primary research and the design and content of the CD-ROM. To date they have been involved in constructing questionnaires, deciding what information should be contained in the case studies and designing the CD-ROM.

How the activity made a difference

The project is still ongoing. It is anticipated that the production of the CD-ROM will

contribute to the following Aimhigher targets:

· Increased HE application rates from target groups;

· Increased participation rates in HE;

· Increased awareness, positive attitudes and aspirations toward HE among those from under-represented groups;

· Improvements in the level of involvement and positive attitudes among a range of other key people including parents, HE admissions staff, and employers.

Following the distribution of the CD-ROM in September an evaluation will take place to

establish the impact the CD-ROM has made.
Members of the working party are being mentored into the role of researchers for the

project. This is enabling them to develop planning, organisational and research skills

alongside design and IT skills. They are also closely involved in the running of focus

groups and in presenting findings at conferences. As a consequence of this involvement

we have seen increases, not only in their practical skills, but also their group work and

communication skills and their confidence and self-esteem.

International Space Olympics

Background and context

Each year in the city of Korolev, near Moscow, the International Space Olympics is held.

This is a competition in which students sit competitive examinations in areas such as

Physics, Maths, Computing and English Literature. They also have to make a public

presentation to a panel of Russian judges on an aspect of space that they have

researched. In addition there are team competitions that they enter. Prizes are awarded to both individuals and teams. Participants in the event also have the opportunity to make cultural visits, talk to cosmonauts, visit families, and make friends with international students from other competing countries.
Two Leicester colleges had taken part in the competition and reported on the excellent

impact it had on the student participants. However, the time it had taken to organise the

visit had proved to be a burden. Also the amount of preparation time the colleges had

been able to give the students was very limited.
The Leicester Shire Area Steering Group decided that this experience would be of benefit to all schools and colleges in the area and that there would be benefits from economies of scale if the organisation and preparation of students was centrally co-ordinated by Aimhigher working in partnership with local universities and the National Space Centre, which is situated in Leicester.
Description of the activity

The target groups for this event are gifted and talented Year 12 students, in the relevant

subject areas, particularly those who also come from the widening participation cohort. A team of 20 students is selected each year to represent Leicestershire.
The International Space Olympics is held each October. In the preceding April, we hold a special event aimed at students who have an interest in science and space, along with their parents. We invite two cosmonauts to talk about the international space station and other topical space subjects such as missions to Mars etc. There are several lecture tours to the UK held each year by cosmonauts. We simply include Leicester in their schedule. At the event we also invite some members from our previous Space Olympics team to reproduce the presentations they made at the event and explain that we will soon be recruiting a team for this year. Interested students are then advised to report their interest to their institution’s G&T co-ordinator or Head of Year.
Interested students are then invited to the National Space Centre. At this meeting the

students have the International Space Olympics explained to them in more detail. In

particular we focus on the preparation they will receive and the commitments we will

expect from the students. We ask families for a contribution of £200 towards the costs. All other costs are funded by institutional and central Aimhigher funding. In cases of financial hardship we have the agreement of institutions to subsidise students. Institutions then go about the process of selecting the team. Consideration is taken of the overall ability of individuals to cope with the programme in addition to their mainstream studies.
The preparation programme runs through the summer term and summer vacation of Year 12 and into the first half term of Year 13. A number of masterclasses are held at local universities in the areas the students will be examined in. At these masterclasses the students have the opportunity to meet current undergraduates and postgraduates in

subject areas such as Physics and Maths, who act as mentors and role models for the

team. The concept of “teamness” is emphasised throughout. At an early stage the team

has a series of team-building sessions. In addition, they receive masterclasses in Russian.

An important part of their preparation is with the staff of the National Space Centre. The

team are issued with season tickets to the NSC. Over the summer vacation, they work

with NSC staff and resources to do their research into an aspect of space and prepare

their presentations for the competition.
A number of evening meetings are also organised for parents to keep them advised of

progress. A few days before the team embarks for Russia we have a special celebration

evening at the NSC to which we invite parents and all those who have been involved in

supporting the team. A central part of this evening consists of the students making their

presentations to the audience.
How the activity made a difference

For many of the students and their parents it increased their positive attitude towards

wanting to study in HE, particularly in subject areas like Physics and Maths which several students were previously a little unsure about. The programme has challenged and stretched the students and added enrichment to their mainstream subjects. We have had a few parents enquiring about the possibilities of part-time courses for themselves. The teachers have reported that most of the students engaged in the event in previous years have exceeded their predicted overall grades. The students have made lasting friendships both with other members of the team and with students from abroad. Last year’s team produced their own website to keep in touch. The institutions and staff involved have also forged friendships which have led to greater levels of inter-institutional collaboration.
Subsequent or ongoing work

The project has led to links being made between the city administrations of Korolev and

Leicester, which may lead to more contacts in the future.

Reaching people in remote rural areas

Background and context

The Aimhigher notes for guidance identify those in rural and coastal areas as a specific

target group and pockets of low HE participation can be found all around the English

coastline. The South West has been identified as the ‘most rural region’ in England and it also has the longest coastline placing it in a strong position to pioneer Aimhigher work

with those in rural and coastal areas.
Issues of remoteness and rurality challenge widening participation partnerships as they

seek to identify and work with groups that are under-represented within higher education. The policy context and the funding formulae for widening participation initiatives have been designed to address issues of deprivation and exclusion within an urban setting and do not accommodate the rather different issues faced by rural communities. Underrepresented groups in rural areas can be hidden within more affluent communities, making targeting more complex, distance can be extensive and poor transport infrastructure can compound the time taken to access under-represented groups within a rural area. In addition, ‘local’ provision needs to be very close to people’s home area as even relatively short distances can be inaccessible by public transport. Each of these issues adds to the cost of delivering widening participation activities to these people in rural areas and makes it more difficult for widening participation partnerships to ensure that they identify and accommodate local needs.

Description of the activity

The Peninsula Programme, operating in Devon, Cornwall and parts of Somerset, has

adopted an innovative approach to rural and coastal areas. It has appointed five

Peninsula Programme Outreach workers (PPOs), each one of whom is located within an FE college in one of their targeted areas. To ensure consistency, the PPOs are all

employed and line-managed by the University of Plymouth, the lead institution for the

programme, but they are distributed geographically across the area covered by the

Peninsula programme. They are thus able to draw upon local knowledge and help to

develop the capacity of local partners to respond to the Peninsula programme. The role of PPO is to:

· Provide a locally based, HE provider liaison point for schools and communities;

· Work with nine or ten target schools within a defined geographical area to select a ‘widening participation cohort’ and plan, organise and deliver a coherent and incremental programme of activities;

· Ensure effective delivery of the local programme; and

· Develop and maintain records relating to monitoring and evaluation of activities and tracking of target beneficiaries.
At the outset a four-day residential induction programme was provided for the PPOs to

ensure that they felt that they were operating as part of a team. This initial session was

expensive – but proved to be a worthwhile investment. It provided an ice-breaker for

these workers and enabled them to get to know each other and their line managers. The induction helped to overcome the geographical remoteness of the PPOs and has increased their willingness to maintain contact with each other and their line managers

through e-mail and telephone.

How the activity made a difference

The PPOs were all based in areas that are remote from an HE campus and they have been able to ensure that the needs of the local community are taken into account in planning and delivering the programme of activities. The PPOs have established sustainable relationships with those in the target schools and evidence of success is indicated by the fact that 100 per cent of the schools have agreed to take part in the second year of the programme. One teacher in a target school commented that:
“All the links that we’ve made this year have opened my eyes to possibilities for the

future. I look forward to continuing with the programme in the future.”
The programme has provided a positive learning experience at each event to raise levels of self-confidence and self-esteem amongst school students and give them a chance to think about their future. Evaluation questionnaires ascertained that 87 per cent of respondents considered that the activities had encouraged them to think about going to university.
Locating PPOs in an FE college has promoted partnership working and has kept FE

partners informed and engaged in the delivery of activities. The programme also stresses the variety of ways in which HE study can be pursued through HND/Cs, Foundation Degrees that can be studied on a part-time basis in local FE colleges, as well as the three year Honours degree. One student commented that:
“This session helped me to understand the options available and to begin finding the

place that’s right for me.”

Subsequent or ongoing work

The Peninsula programme is in the second year of its three-year programme and the PPOs are proving to be a valuable asset for working with target groups in remote rural and coastal areas. This structure is not a cheap option as additional resources must be

devoted to maintaining the infrastructure to support the PPOs throughout the delivery

period. The initial training was also expensive, but essential for giving the PPOs the skills, contacts and confidence to operate semi-autonomously at a distance from their line manager.
This innovative approach is helping to ensure that the particular needs of remote rural

communities can be acknowledged and taken into account in planning the programme of activities. For example, when schools are at a considerable distance from an HEI, campus visits are inevitably infrequent and need to be carefully planned to ensure that the school students obtain maximum benefit. PPOs have therefore worked with their target schools to plan, organise and deliver two-day residential experiences for Year 9 school students. This meets their needs by enabling the students to get sufficient time on campus to have some meaningful, fun, learning experiences and also to stay overnight in university accommodation.

Opportunities Bus
Background and context

The Opportunities Bus was a pilot programme aimed at raising aspirations and providing specific advice and guidance toward progression to further and higher education. The mobile bus was aimed at groups of hard-to-reach, targeted learners who have the ability to go on to higher education (at whatever point in the future), but may not have ready access to the information and assistance required.
Description of the activity

The bus itself held eight computer workstations all with internet access. Facilitators were a combination of student ambassadors and outreach workers from the three partner Higher Education Institutions (HEIs), Middlesex, London Metropolitan and Queen Mary Universities. They were selected specifically to match each of the groups the bus visited.
This careful selection proved invaluable as the hard-to-reach groups that we worked with appreciated help from current university students and advice and guidance staff who had a comprehensive understanding of their situation and challenges.

The bus operated in the London Boroughs of Barnet, Enfield, Haringey and Waltham

Forest. Over the six-day programme the bus visited several community organisations

identified by the Hard to Reach Activity Management Group including teenage parents,

Somali parents of nursery-aged children (Sure Start), and learners with mental health

difficulties at Baytree Lodge. The programme also targeted learners with disabilities, and their parents and carers.
How the activity made a difference

Feedback from these sessions was excellent. The bus managed to host approximately 200 users over the one-week period, a significant number given the ‘hard-to-reach’ nature of the groups we were aiming to make contact with. Several individuals visited the bus who had never accessed the internet before, so the combination of one-to-one guidance and the use of appropriate websites was invaluable for them.

Subsequent or ongoing work

The key success of the opportunities bus was its mobility. Being able to take the

information out to groups that are by definition ‘hard to reach’ meant being able to

successfully target a group that the partnership had not worked with previously.
Aimhigher London North’s four Activity Management Groups, (additional to the existing

Partnerships for Progression AMG), focus on the following areas: Learners with

Disabilities (This-Ability), Hard to Reach Groups, Vocational Learners and Speakers of

Languages with English Language Needs (SOLEN). The formation of these groups and

proceeding work undertaken has meant that the London North Partnership has been able to extend and continue working with several of the ‘hard-to-reach’ groups the

Opportunities Bus originally visited. This project was an excellent way of initiating contact with these target groups, and the continued work of the AMG’s has meant these relationships could be further developed.

Degrees of Success - Aimhigher East of England Disability Project

Background and context

In November 2002, a regional conference called Degrees of Success was held in

Cambridge for practitioners involved in widening participation in higher education in the

East of England Region.
Organised by the Open University with Anglia Polytechnic University and the University of Luton, the aim was to investigate best practice in raising the number of disabled young people enjoying higher education and qualifications.
The conference focused on the issues of giving greater access to disabled students and

raising the awareness of potential disabled students to their right of access to higher

education. Workshops ranged from the latest in developing technologies to give better

access to the process of learning, to working with students with hidden disabilities like

Dyslexia, Dyspraxia and Dyscalculia.
The conference coincided with the introduction of the Disabled Students Allowance and

other Government legislation to improve the quality of opportunity for disabled people.

The need to share this move to good practice in supporting disabled students in a broad

range of ways drove the conference, which included a workshop given by disabled higher education students from across the region.

Description of the activity

Several issues were raised by the disabled delegates, including the lack of continuity

across the sectors in dealing with the students, and a lack of information about who

to turn to and what is available to young people with disabilities who are considering

higher education.
The issue of lack of continuity which resulted in students continually having to provide

the same information time and again as they move from school, to further education

and/or higher education, was highlighted in a 2004 report by SKILL and the National

Disability Team. They have recommended the adoption of a system modelled on the

Australian ‘Regional Disability Liaison Officers’ scheme. In the Australian scheme each

disabled student is assigned a key worker for the duration of their education who holds

all the relevant information in one format.
The other question, of sourcing information, was addressed by Aimhigher East of England which has funded a Disability Project Worker, Jane Spirit, who had written a report on the Degrees of Success Conference. The brief was to help students bridge the gap between school, further and higher education through offering relevant supportive information.
Using the students she interviewed as case studies, Jane is now creating a tool kit case

study file. To this she is adding vital information pages in a simple and factual format. The case study tool kit will then be available for each of the six areas to use in the most

suitable way. The students said the case studies would be valuable in offering support,

fighting prejudice and in encouraging them to aspire.
As Jane Spirit points out, areas will be able to use this model as it stands, being regional, or add their own case studies to it. It will be valuable to areas where work on targeted activities for disabled young people is just beginning and can be used to send into schools, libraries, careers offices or at higher education events.

The tool kit has been created with the support of widening participation practitioners in

the East of England. They have come forward with the names of willing representatives to the consultative process and thus the case studies. This partnership of support has

created a product each can use.
How the activity made a difference

The tool kit directly answers one of the needs identified by disabled higher education

students: information on going into higher education from a specific peer group which

understands what they want to know.

There are few other easy-to-access case studies or information for this target group on

this subject in a printed format. The tool kit fulfils a specific need, yet can be adapted by

Aimhigher areas to be used in the most suitable format for them, for use on posters, in

brochures or on their websites.

Subsequent or ongoing work

With the completion of the tool kit the work will be handed over to the areas to use,

develop or add to as they wish and marks a step forward in working to widen the

participation of disabled students, helping them to aspire to higher education and the

qualifications that will add to their independence and fulfilment.

Use of Distance and E-Learning to successfully widen access to higher education for mature students in the North East of England

Background and context for the case study

Northumbria University with partners in 9 FE colleges and community high schools

operates the Higher Education Foundation Course (HEFC). Established in 1982 with

around 1800 mature students enrolled each year, this is the oldest and largest access to HE course in the North East.
Students cite many reasons for studying HEFC, such as returning to study, career

enhancement, and to gain access to HE. HEFC is highly regarded by local employers – the NHS utilises the HEFC as part of a day release training programme for employees. The course has an established track record of widening access to learning, progression to HE and of contributing to the successful performance of mature students at university.
Building on its traditional classroom success, for over 5 years now HEFC has been

successfully transformed into distance/e-learning format. This further widens

participation by providing flexible study opportunities to those unable to attend regular

classes. The original aim was to widen participation in rural areas of Northumberland for

those unable to undertake traditional classroom-based study due to work or family

commitments or geographical location but it has subsequently been used in other ways.

Description of the activity

There was a phased rolling development programme of HEFC subject modules as they

underwent transformation into distance and interactive e-learning formats. Also, paperbased materials are available to meet student needs and preferred learning styles.

Multimedia technology was used to enhance the student learning experience, for example video was used to put a ‘human face’ to the material. To date, 10 subjects have been transformed into distance and e-learning format including the HE TOOLBOX, an innovative HE preparation study skills package. Six more are in various stages of development.
Developing effective systems for the provision of IAG, induction and staff/student support were other major components of the project. Moreover, different delivery models have been piloted from pure remote to blended and as support for traditional delivery. After each pilot, evaluation feedback from staff and students went into the developmental process ensuring support structures were constantly refined.

How the activity made a difference

The project has made a difference in various ways:

· It has provided opportunities for flexible study for over 120 students during the first 3 pilot years. Increasingly students are undertaking mixed modes of study – some subjects through traditional classroom methods, others via distance or blended learning;

· It has been successfully used to support students who are irregular attenders – such as shiftworkers – studying on traditional classroom-based delivery;

· In blended mode, it has been used to provide study skills support to mature Foundation Degree students;

· It has provided a quality learning experience for students, as demonstrated through the retention and achievement rates for distance and e-learning delivery, which have been consistently good and on a par with traditional delivery. Those undertaking HEFC study by distance or e-learning have the same success rate as those studying by traditional delivery;

· The HE progression rate for those studying via distance and e-learning is similar to that from traditionally delivered courses. Typically students have progressed onto courses in nursing, social work, teaching;

· The model for development of e-learning materials involved HEFC tutors providing the technical team with academic content which was then developed into e-learning materials. This has been a successful model, resulting in the increased involvement of tutors who were previously deterred by their own lack of IT skills. Tutors are now seeking to work with the technical team to develop e-learning versions of their subjects.

Aspects of this work have been disseminated and well received at national and

international conferences:

· European Distance and E-learning Network (EDEN) Annual Conference in Budapest, 2004;

· European Access Network (EAN) International Student Retention Conference in Amsterdam, 2003;

· University for the Advancement of Continuing Education (UACE) Annual Conference at Newcastle University, 2003;

· Forum for the Advancement of Continuing Education (FACE) Annual Conference, Challenging Social Exclusion in HE and FE, in Southampton, 2001.

Subsequent or ongoing work

Potential exists to utilise this in other ways to widen participation, to help retain

and support students and to support work-related learners. As part of the Aimhigher

widening participation project developing links and progression opportunities with Adult

Basic Skills providers in Tyne and Wear, online tasters are being developed. This involves repackaging some HEFC e-learning materials into bite-sized chunks (1 or 2 hours) of learning. It will allow those from Basic Skills operating at Level 2 to try new subjects at Level 3 as part of their exit strategy and raise awareness of HEFC at Level 3 as a possible progression route.

Supporting BME groups, refugee & asylum seekers in Southampton

Background and context

Important target groups for Aimhigher (Hampshire & Isle of Wight) are Refugees &

Asylum Seekers (R&AS), males of Caribbean origin and females of Bangladeshi and

Pakistani backgrounds who have particularly low HE participation rates compared with

other Black & Minority Ethnic Groups (BME).
The primary strategy for addressing this issue is to ensure that all Programme Leaders

proactively encourage these groups to participate in every activity i.e. a mainstreaming

policy. However, the Area Steering Group took the view that more was needed and

mainstreaming should be enhanced through the development of additional activities to

raise aspirations and attainment for targeted R&AS and BME groups. This was considered particularly important for the cities of Portsmouth and Southampton, which have high percentages of these groups who are not easily reached. Two separate projects have been established to address the particular needs of those groups in Portsmouth and Southampton. Examples from the Southampton project are used below to illustrate work undertaken and the achievements so far.
Description of the activity

The lead organisation, Southampton City College, appointed a dedicated project worker to develop a range of activities and support for the above target groups and to monitor and report on the progress of the project. There are three main strands to the programme - individual careers advice and mentoring; aspiration-raising sessions with target groups in college; and outreach in the community.
Individual careers advice and mentoring: as a trained careers adviser, the project worker has been able to give individual, tailored one-to-one support, with fifteen Year 10 target pupils with the ability to benefit from HE study, selected from an inner city school. The pupils received an initial careers interview where their current ideas and assumptions about HE were discussed. In order to open up ideas and discussion, the second session focused on each individual’s career aspirations and links were made with higher level jobs in the same field which would require additional qualifications. The third meeting focused on the individual skills and qualities each pupil has and what areas they need to develop linking into a SMART action plan. Further sessions focus on study skills and preparation for being successful in Year 11 and college, with a final session looking at university life and the support and opportunities available.
The individual sessions have been well received, with the majority of students keen to

discuss aspects of their lives and displaying greater awareness of the study opportunities open to them, especially those from Refugee and Asylum backgrounds who were unclear about the British education system. Pupils exhibited more difficulty with the English language than had been anticipated and the programme has been adjusted to provide appropriate language support.
Group sessions in college: the second strand of the project involved working with 50

college students from the target groups, who are studying on a variety of courses in the

college. Sessions include Aimhigher lunch discussions with Bangladeshi and Pakistani

female students. Career visits have been organised. For example, the project worker was able to accompany a small group of Bangladeshi females to visit the Magistrates Court in Southampton to appreciate careers in law. This sparked such an interesting debate that a similar visit is planned for Refugees and Asylum Seekers.

A particularly popular feature amongst student participants has been the involvement of

HE Student Ambassadors sharing similar ethnic background from Southampton Institute. This has enabled potential HE students to discuss with Ambassadors the experiences and support they can expect in an HE environment. To date, sessions have focused on Asian groups, but others are planned for students of Caribbean backgrounds. Following consultation with community groups, increasing emphasis in future group sessions will be given to inviting parents and families to participate in order to help dissipate fears and misconceptions about HE life.
Although an unplanned feature, the good rapport built has led some female Bangladeshi

students to drop in for individual chats and support with the project worker. This seems to be very beneficial for students.
Outreach in the community: Information and Guidance sessions are planned in religious

and community centres in order to reach parents and elders, as well as young people, as they are so influential in supporting or, sometimes, acting as a barrier for students

progressing to HE. Bangladeshi students and community leaders have advised that such sessions would be particularly useful before trying to organise visits to HE campuses. Amongst community ideas which will be followed up, is the idea that young Asian females should be chaperoned on a group shopping visit e.g. to Southall. This would attract attendance and support for the Aimhigher programme, and the trust built with parents and young people would make it easier to organise a successful visit to an HE campus and encourage FE or HE enrolment on courses.
How the activity made a difference

It will not be possible to fully gauge the success of this project until the feedback from a

full first cohort of students has been obtained and the tracking and monitoring of their FE and HE progression has been completed. However, current evidence suggests that the project is already making a difference:

· responses from young people participating in the programme have been very positive to date;

· students have expressed delight with the individual attention and support which they have received, with some never having experienced this previously; and

· group advice and information sessions have been well received and this has led to students themselves asking for specific career experiences – requests which have been speedily followed-up.

Subsequent or ongoing work

Very important to the success of the project, has been the care in which the lead college, Southampton City College, has taken to liaise closely with the minority communities, parents and leaders to help build the programme and support for each activity. As one Advisor warned, at an early stage, ‘communities resent having things done to them – involve them in the planning, do not just consult them.’ Certainly, future success for this and similar projects will be dependent on maximising parental and community leaders’ involvement – both in the planning and implementation of Aimhigher activities.

Aiming Higher through Art & Design in North Cumbria

Background and context

Art as a means of encouraging young people and communities to become involved can

offer many exciting opportunities, by contributing to the personal development and

educational aspirations of all involved, whether designing, creating or viewing a variety of objects or images. Young people in North Cumbria face barriers due to living in a rural area as well as other possible barriers to considering and applying to higher education, and the Aimhigher Partnership works to take opportunities out to these communities.
Description of the activity

At Lochinvar Secondary School in Longtown, a small 11-16 school with 197 pupils on roll, in the Rural Academy where many pupils travel in from the outlying fell communities, a class of Year Ten pupils was given the chance to work with an artist in residence on a weekly basis in the summer term of 2004. This work included a range of activities;

· reviewing artists’ work,

· visiting an art gallery

· and a higher educational establishment specialising in art courses from foundation to degree level.

After participating in these inspiring activities the pupils decided to design a fountain and

a metal sculpture of an insect, in memory of former pupils and a member of school staff.

The designs were then prototyped by GCSE art pupils and all the school pupils voted for the two best designs to be made into large-scale models. This ensured that the project was fully inclusive in the decision of how the completed fountain and the sculpture of the insect would look. The sculpture was placed in the school garden in the spring term of 2005. This Aimhigher project linked to the mainstream GCSE art curriculum, as GCSE Art pupils designed the fountain and insect as part of their art portfolios.
Aimhigher developed an additional project with the school to design a landscaped garden around the decorative objects. The garden project is in the early planning stages and will incorporate visits to Newton Rigg Campus, of the University of Lancashire at Penrith, including the horticulture section and the prize-winning BBC gardens, designed by students currently studying there. Pupils at the school are also working on implementing a garden to attract a range of wildlife and flowers. The school children in this instance are getting help with the garden design and plants from a professional landscape gardener who has a degree in horticulture and helps the pupils visualise their ideas.
How the activity made a difference

The school pupils taking part in the garden project are from families with no background

in higher education. These pupils currently do not enjoy and engage in traditional

subjects, such as Maths within the school and the peer culture of the community near to

the school grounds often contributes to the apathy shown by certain pupils within the

classroom. The Aimhigher garden brief therefore offered such pupils an alternative, to

focus their time and energy on, helping them to concentrate on their education and longterm career interests.
The above project, however, with the tasks involved such as measuring wood fencing,

checking the soil type for plants to be planted in, is also relating to the main school

curriculum subjects of Maths and Science. The project subtly engages them to aim higher and think about calculations relating to an everyday task such as gardening, and develop an educational interest by looking at facilities and courses that were also available at higher education establishments. The university campus at Penrith, Newton Rigg was chosen for the visits as many of the pupils were not used to going far from the small rural community of Longtown and often found the task of travelling “daunting”. Therefore to visit a local HE centre could encourage pupils to aim as high as possible

with their education, whatever their talents or capabilities and let them see that they

could easily access higher education within Cumbria.
There are many benefits of these projects. By engaging in these Aimhigher activities, the pupils, as well as beginning to use and develop a variety of skills, for instance; research, team building, artistic and horticulture techniques, will also gain an insight into practical higher education courses. The use of such practical work as gardening as an educational tool is proving therefore to be invaluable to the pupils, staff and rural community of Longtown alike. Parents are now becoming involved in the project, raising not just the awareness of higher education in Longtown, but of community spirit and being able to work with a range of partners due to Aimhigher involvement.
Background and context

The Education Leeds Development Plan sets out key strategies for raising attainment in

the city. The Aimhigher Initiative is part of this plan and targets under-achieving

school/college students who have the potential to:

· Achieve at least 5 Grade A* – C GCSEs (or equivalent);

· Progress to Post -16 education;

· Enter university.
It is a two-year personal and educational development programme, aimed at children

aged 14-16 primarily from Black and Asian communities. Working in partnership with

secondary schools, the programme seeks to help young people achieve personal growth as well as examination success. The programme gives students the knowledge and confidence that will help them make informed and positive decisions about the direction of their lives. It is designed to complement the student’s school experience and to enhance their academic and social capabilities.
The programme aims to:

· Improve projected GCSE grades;

· Encourage students to continue their academic or vocational education post-16;

· Help students find out about what careers are open to them;

· Equip students to make informed career choices;

· Develop personal skills and effectiveness.
Students are identified who show clear evidence of ability and potential to succeed and

who would benefit from additional support in a particular subject area. Target groups

include students who are National Curriculum Level 5 or above at Key Stage 3 and have expressed an interest to continue their education post-16.
Description of the activity

The programme draws on role models from university to support the group of Junior Fellows as student helpers/guides. The Programme Leader, who is normally an experienced trainer, facilitates the seminars. Key Stage 4 students involved in the programme were selected from the 14 high schools with the highest percentage of Black & Minority Ethnic (BME) students. The diverse areas from which the students are drawn has led to new friendships being formed within the groups and more importantly the opportunity to meet other students from different schools and ethnic backgrounds.
The application process was very formal. Students and parents were interviewed, which

allowed the Junior Windsor Fellowship staff and panel to understand the reasons why

they wanted to take part. The help and commitment of the schools involved, along with

REEMAP (Raising Educational Ethnic Minority Achievement Partnership) and Leeds

Metropolitan University have been essential in the positive outcomes that have so far

been achieved through the programme.

Aimhigher Area

Aimhigher West Yorkshire

Contact details

Jo Johnston

johnstj02@leedslearning.net

Leeds Junior Windsor Fellowship

Seminars are held at the Leeds Metropolitan University city campus once a month on a

Saturday during term time. Each seminar has a set of learning objectives that the

Programme Leader incorporates in their lesson plan, the lesson’s structure is guided by the Programme Leader’s handbook. The seminars enable the students to improve their GCSE grades, organise their time effectively, plan their priorities and understand their position in society. The students record their achievements and experiences of the seminars through the use of a ‘learning log’ which is handed out at the end of each seminar and stays with them throughout the programme.
How the activity made a difference
It appears that all of the Fellows who attended the first year have gained considerably

from the programme. Feedback from Fellows, parents/carers, teachers and programme

leaders all indicates that the first year has had a significant impact on Fellows.

The comments showed that in addition to improvements in self-confidence and

communication skills, the programme was also having a positive impact on the Fellows’

attitude to their education. This is demonstrated by comments about handing in course

work, being more positive about lessons, being less disruptive and asking for help when

it is needed.
Subsequent or ongoing work

During the last 12 years the Windsor Fellowship has been helping Britain’s brightest

Black and Asian communities achieve personal successes as well as examination

success and targets.
Background and context

The event took place at Keele University on 16th March, 2005.

Looked-after children are recognised as an under-represented group in higher education. Only 1% of ‘in care’ leavers go on to higher education which is 39% less than the average for all school leavers (Times Higher Education Supplement 30th July 2004). Looked-after children, more than others, need someone to talk to about going to university as they tend to have to move around whilst in care and may have problems making friends and gaining confidence. Subsequently they may be less likely to ask questions. Looked-after children from the Shropshire area including Year 9 to Year 11 were targeted to participate in the event. In addition, children’s carers and members of the LAC team also attended, therefore ‘gatekeepers’ were targeted. The aim of the event was to allow pupils to experience what a university is like first hand and encourage them to consider higher education as a choice open to them in the future. Another purpose of the activity is to raise aspiration levels by giving students the opportunity to get involved in different taster sessions.

Description of the activity

The event included a brief talk on higher education highlighting why people go to

university and the benefits of doing so. This was followed by a talk from a university

student who gave a personal view of what university is like, explaining what to expect on your first day and what university involves.
Pupils did three sessions including a forensic science/interactive science type show; a visual arts session including t-shirt printing; and a campus quest to allow pupils to explore the university campus.
They were then given a pupil pack including Aimhigher leaflets on higher education.

Gatekeepers received a pack including an Aimhigher parents’ leaflet and ‘In The Picture’ – a DVD aimed at parents to inform them about higher education.
How the activity made a difference

This activity increased awareness, positive attitudes and aspirations toward HE among those from under-represented groups. As a result of the event, feedback from questionnaires indicates 63% of pupils were ‘more likely’ to go to university. In particular, four pupils were unsure about going to university before the event and two pupils did not want to go. The event changed pupils’ perceptions about higher education in a positive way.
Information from the questionnaires indicated that 74% of the pupils at the event had never visited a university, no one had talked to 37% of the pupils about university, and

47% of pupils’ guardians had not talked to them about sixth form or college. This reinforces the need to provide information about higher education and give pupils in care the opportunity to visit a university so they can make a more informed decision about the options open to them.
Aimhigher Area

Aimhigher Shropshire

Contact details

Dr Sarah Hatfield

Head of Widening Participation

Keele University

s.j.m.hatfield@acad.keele.ac.uk
‘Looked-After Children’ University Experience Day

Some of the pupils made additional comments about the event:

· “It was a good experience.”

· “Enjoyed myself.”

· “Hope I come here soon. It’s amazingly brill. Thank you.”

· “I enjoyed it.”

· “Thanks for a good day.”

· “Very good. I now have changed my mind about uni.”

There has been an improvement in the level of involvement and positive attitudes among a range of other key people including parents, HE admissions staff, and employers. Sixteen LAC team members, carers and guardians were also involved in the event and comments from them included:
· “Young people were completely absorbed in the activities. No boredom at all.”

· “Lots of interaction.”

· “Gives a good scope for the young people to consider.”

· “As the main organiser from the LAC team, I’ve found it all superb! Thank you!”

· “A very enjoyable day, which was interesting to all.”
Subsequent or ongoing work

The sessions were very well received by the pupils and it is evident that sessions need to be as interactive as possible in order to engage pupils, particularly pupils in care where some may have shorter attention spans. All of the pupils at the event rated the visual arts and science sessions ‘good’ to ‘brilliant’ with 74% of pupils thinking visual arts ‘brilliant’ and 63% stating science was ‘brilliant’.
The campus quest session was not as well received as other sessions. In order to make

this more engaging, it will be done in the form of a treasure hunt in future where pupils

have more opportunities to participate. Feedback from questionnaires at the event show

just over half the pupils thought the session ‘good’ to ‘brilliant’ whereas 47% thought it

‘really awful’ to ‘okay’.

Further information

If you want to know more please get in touch with those named in the case studies. If you wish to contact someone in your area go to the Action on Access website where you will find contact details for those responsible for Aimhigher.

www.actiononaccess.org
