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1. Introduction and Context
This Social Mobility through Higher Education Briefing on Promoting the Success of All Students is published by Action on Access, the national widening participation co-ordination team.  It draws on policy guidance, research and our thematic review of 129 Widening Participation Strategic Assessments (WPSAs) prepared by English higher education institutions (HEIs) in 2009
.  The review provides an extensive and rich source of data from across the sector; it is available from http://www.actiononaccess.org/index.php?p=19_4. 

English higher education (HE) has a good record with regard to student retention, progression and completion compared with other countries, but there are strong national drivers to maintain and improve this position; these are articulated by the National Audit Office
 and the Quality Assurance Agency
. In addition, there are a range of persuasive reasons why institutions should be concerned about student retention and success:
· Ethical: institutions have a social and moral responsibility to take reasonable steps to enable and promote the success of all students enrolled on their courses
· Reputation: indicators of retention and success contribute to institutional reputation and status in an increasingly marketised sector

· Economic: a student leaving an institution before completion of their programme of study represents lost income for the institution
· Legal: institutions have a legal obligation to review and adapt their policies, procedures and practices to ensure they do not adversely impact upon the retention and success of students with protected equality characteristics.  

With the introduction of increased student fees HEIs are likely to be particularly concerned about the quality of the student experience on offer and the extent to which they are able to promote, facilitate and enhance the success of all students for reputational and economic reasons in particular.  In addition, higher tuition fees may strengthen students’ perceptions of themselves as ‘customers’, and this may translate into concern about learning and teaching, the quality of the student experience and the personal, academic and economic benefits which accrue to students.  This briefing therefore embraces a broad notion of ‘success’ encompassing:

· Transition into HE
· Retention, progression and completion within the target award
· Comparative academic achievement within HE
· Successful progression beyond the first degree into graduate employment and/or further education and training, including postgraduate study.
Much is known about why students leave HE and the factors that support them to stay and be successful
.  This briefing focuses on what HEIs are doing and what can be learnt; it covers:

· Institutional commitment to retention and success

· A strategic and inclusive induction process

· Effective approaches to learning and teaching, including the contribution of personal tutoring to student retention and success
· Differential retention, achievement and progression of widening participation and equality groups

· Enhancing the success of students by developing their employability

· Progression to postgraduate study.
This complements the What Works? Student Retention and Success programme, which Action on Access is co-leading with the Higher Education Academy on behalf of the Paul Hamlyn Foundation (PHF) and the Higher Education Funding Council for England (HEFCE)
.

2. How Institutions are addressing the Issue

This section of the briefing draws on our analysis of institutional WPSAs to explore how institutions are addressing student retention and success in relation to widening participation. 

2.1 Institutional Commitment
Collectively the WPSAs demonstrate strong commitment across the HE sector to enabling students to be successful in HE.  Indeed, 117 HEIs (91%) linked retention to their WPSA, and 19 discussed a formal retention strategy.  Definitions of retention and success however vary from completing courses or progressing normally to reaching full potential and many institutions do not offer a definition, which means it is not explicit what the institution is intending to achieve in this part of its WPSA.  A further challenge, which is unacknowledged by the majority of institutions, is the extent to which specific groups should be identified and targeted to improve their retention and success versus a more mainstream approach which is intended to enable all students to maximise their success
.  In the best examples, the institutional approach is determined by analysis of institutional data.  Analysis of institutional data may identify specific groups, such as mature students, part-time learners, young men, disabled students, black and minority ethnic groups, who have lower rates of retention, progression, completion and achievement.  Alternatively it may discover no difference between the retention and success of the student population as a whole and specific target groups (including students from lower socio-economic status groups and students with disabilities).

Rather than focusing on specific target groups, some institutions have developed criteria that help them to identify students who are at greater risk of withdrawing: this may include low entry qualifications, reduced attendance at teaching sessions and poor performance in first assessment; the student population may be monitored in relation to these criteria and follow up action taken as appropriate.

Both of these approaches exemplify growing awareness of the need to use institutional data to improve retention and success.
Where an institutional approach to improving student retention (and success) is adopted the management level of ‘associate dean’ is emerging as the most common one with responsibility for retention at the school level, and this may be coupled with the requirement for school level retention plans and/or school committees to address retention issues.  Schools and faculties are engaged in curriculum development and provision of academic support, and monitoring the success of specific target groups.  Institutions are using widening participation allocations to fund retention interventions and seeking to make teaching staff responsible for retention.  For example:
“We have put in place an annual monitoring cycle in relation to the analysis of progression data, at university, school and programme levels. The Assistant Deans for Teaching and Learning ensure that a comprehensive school action plan is implemented for each programme where appropriate, following the annual monitoring and review process. The implementation of this action plan forms the work of programme teams and retention officers. The University Retention Team provides a central overview and co-ordination.”
It is worth noting that there are few examples of subject specific interventions. A couple of institutions have developed interventions to support students that have made poor course choices and who need support to move to a more appropriate HE programme, or to re-enter HE
.
2.2 Induction

There is a strong recognition of the challenges of transition into HE for all students and students from non-traditional backgrounds in particular.  78 institutions (60%) make reference to induction and 58 institutions (45%) provide details about their induction arrangements.  In summary, institutions are taking a more strategic approach to induction and recognising it as a process rather than an event, and some institutions use the induction period to try to identify the students who are at risk, or target support at particular student groups.  Most institutions take an inclusive approach to induction, although some have developed tailored events or activities for specific student groups, there are however few examples of institutions explicitly ensuring that their process is inclusive of all widening participation target groups and equality strands.
Strategic approach: Some institutions are taking a strategic approach to the development of their induction programmes, including the establishment of university-wide groups, drafting minimum standards for implementation at faculty or school level, and evaluating the induction process and using the data to improve induction the following year.
Induction process: Most institutions recognise that induction is a process not an event, and often this is reflected in the development of extended induction programmes, beginning with pre-entry and extending beyond the traditional welcome week, although many institutions are still reliant on a one or two week process.  There is evidence of growing use of technology to support induction.  Technology is being used to facilitate peer networking through message boards and social networking sites, to provide information via portals and to assist skills development and learning via learning modules and early assignments. 

Inclusive induction: Most induction activities are aimed at all students but very few institutions recognise that ideally induction should be inclusive, meeting the needs of all students, and preparing all students to work with each other.  One institution reports that it will implement equality impact assessments to ensure that induction meets the needs of all its widening participation and equality groups. Other institutions provide induction support or activities which are targeted towards specific groups of students that they believe are particularly vulnerable to early leaving.  Examples include: specific induction activities for mature students, and in some cases their families; engaging commuter students who live in the family home; meeting with widening participation students; providing support for students progressing into HE from partner colleges mid-way through degree programmes; and targeting specific discipline areas.  There are also plans to provide special inductions for care leavers.
Identifying ‘at risk’ students: There is recognition that some student groups are at greater risk of withdrawing early, and some institutions use the induction period to try to identify these  students, although it is not often explicit how these students are identified. 
Developing a strategic and inclusive induction process: In summary, comprehensive induction strategies include:
· Pre-enrolment online activities and email correspondence to promote early engagement
· Development of academic skills and attitudes towards study
· Provision of appropriate and timely information, advice and guidance
· Encouraging early contact with academic staff, often personal tutors
· Curriculum and assessment approaches to support students to become autonomous learners, including embedding course-based orientation and academic development in first semester or first year modules or courses
· Encouraging social engagement and peer interaction
· Integrating equality and inclusion into the induction process, and providing additional induction activities for specific student groups if necessary
· Identifying students at risk of early withdrawal
· Extending the induction period, including a ‘refreshers’ week’ in the middle of the first term, which offers renewed opportunities for students to engage with study advice, counselling, etc. 
· Assessing the effectiveness and inclusivity of the induction process.
Diagram 1: Elements of an Induction Process
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2.3 Learning and Teaching
There is growing awareness of the link between widening participation and learning and teaching and enhanced student retention and success.  68 institutions (53%) explicitly referred to its learning and teaching strategy in its WPSA. There were examples of good practice where institutions demonstrate how their learning and teaching strategy is related to their widening participation strategy and takes account of student diversity to enhance the student learning experience and improve retention and success across the student lifecycle. Widening participation, learning and teaching and student retention and success are interacting in relation to:

· Embedding study skills

· Changes to assessment strategies

· More student-centred learning

· Curriculum development and review

· Renewed emphasis on personal tutoring, especially to identify and/or following up students who are ‘at risk’ of failing and/or withdrawing.
Embedding study skills: Institutions are embedding study skills into specific modules and supporting staff to do this.  Another approach is to use a virtual learning environment to deliver study skills support.

Assessment issues: Changes to assessment practices include the use of more formative assessment and recognition of alternative approaches to assessment.  For example, one institution writes:

“The University's approach is to place emphasis upon the use of assessment to promote effective student learning, the basic principles being:
· avoiding over-assessment
· effective use of assessment criteria in all assessed work
· the use of formative work and feedback both alongside, and separate from, summative assessment
· more effective assessment of work-related learning where appropriate.”
Student-centred learning:  Although there are only a limited number of references to student-centred or personalised learning, these span all institutional types.

Curriculum development: This is seen as both a way of attracting more students and improving student retention and achievement, and in some cases is related to student-centred learning. Only a limited number of specific examples of curriculum development are presented in the WPSAs, but those offered are interesting.  For example, one institution demonstrates how curriculum development is linked to creating a more student-centred learning experience through the use of problem-based and experiential learning.  A couple of universities provide information about curriculum review.  One university describes how it undertakes periodic curriculum review, involving a range of stakeholders (students, employers and professional bodies) to develop curricula in line with institutional priorities.  Another university is undertaking a one-off, evidence-informed review of the curriculum, including identifying data “to be made available to departments prior to review, which could be used to analyse both the performance of different modules within a programme and the patterns of attainment of certain identified groups taking the programme.”

Personal tutoring:  Personal tutoring is a specific aspect of learning and teaching which is mentioned in WPSAs by institutions of all types.  It is seen as contributing to improve student transition, retention and satisfaction.  The link between widening participation, personal tutoring and retention is discussed in Thomas and Hixenbaugh 2006
 and the contribution and models of personal tutoring to retention are being evaluated as part of the What Works? Student Retention and Success programme
.  In the WPSAs personal tutoring may be conceived of as a wholly academic activity, or both academic and support.  It has a number of purposes:

· A first point of contact for students, and offering structured contact throughout the year
· Academic skills development, especially autonomous learning and critical thinking
· Identifying students at risk and/or working with students at risk

· Integrating students into the wider university experience

· Provision of pastoral support, or sign posting students to further support.
What is particularly striking is how institutions are using personal tutoring as a method of identifying and/or following up students who are ‘at risk’ of failing and/or withdrawing.  For example:

“Each student is assigned a personal tutor who is available to discuss both academic and non-academic issues with their tutees.  A decision tree has been developed to identify students, at the earliest possible opportunity, who may be in need of additional support.  This risk management based approach may be triggered by events such as poor attendance at college lectures or clinical placements, or poor grades.  The personal tutor is the focal point of risk management activities for the student.  Activities are aimed at assisting students in continuing their programme of study and at resolving the root cause of problems, such as family crises, financial problems, difficulty in completing academic work or clinical placement issues.”

While personal tutoring tends to have a more purely academic focus now than in the past, it is worth noting that tutors are linked to other forms of support (such as central services and the students’ union).  In addition there are growing numbers of references to peer mentoring and other peer support schemes as an alternative way of providing students with access to support and engagement.  (Peer mentoring is one of the topics being evaluated at part of the What Works? Student Retention and Success programme
).

In summary, the emerging features of personal tutoring seem to be:
· Based at school (or faculty) level
· Strong academic focus
· Early meetings to engage students
· Identifying students at risk and providing interventions
· Linked to student services, student union and peer mentoring or similar peer scheme to provide pastoral and social support.
Increased rates of retention and high levels of student satisfaction are both cited as evidence of the impact of personal tutoring.  Furthermore, a significant number of institutions make commitments in their WPSA to enhance personal tutoring schemes.
It is encouraging that some institutions are now linking widening participation and learning and teaching – especially as this will improve student engagement and success.  Furthermore, recognising the importance of learning and teaching in relation to widening participation is an important step towards developing a more inclusive culture where all students are fully engaged and able to achieve their aspirations.
2.4 Retention, Achievement and Progression of Widening Participation and Equality Groups
There is growing recognition of the differential rates of retention, achievement and progression into employment and further study by specific groups.  In 2007-8 the Higher Education Academy and the Equality Challenge Unit were commissioned by the Department for Innovation, Universities and Skills, HEFCE and the Higher Education Funding Council for Wales to examine differential degree attainment according to ethnicity and gender
. More recently HEFCE
 found that black, and to a lesser extent Pakistani and Bangladeshi, students have lower rates of retention, completion and attainment than their comparable white peers.  In the WPSAs 57 HEIs (44%) are sensitive to the differential retention, achievement and progression of BME groups, while some institutions identify other widening participation and equality groups with lower rates of success (e.g. students from public care). The key issues arising in the WPSAs were:

· Although almost all institutions (109, 84%) identify BME as a target group for access to HE (although most BME groups are not under-represented in HE), only about half of these institutions (57, 44%) are sensitive to the retention, achievement and progression of these groups
· It is important to note in the context of the WPSAs that many of the institutional comments relating to BME retention, achievement and progression also note differential rates for other widening participation target groups (in relation to the student body as a whole or compared to other specific groups)
· Differences between BME students and white students appear to relate to both rate of retention/withdrawal and achievement, and affect different types of institution.  However it is worth noting that one arts institution reports that the “final achievement of BME and SEC-4-7 students is comparable and exceeds students from other SEC groups”
· Finally, much of this work is at an early stage (i.e. recognising that there is a problem rather than taking action).  For example, one institution reports how an interrogation of their data has identified retention and achievement issues in relation to specific groups: “lower progression rates for mature students, higher withdrawal rates amongst males, and lower degree classifications obtained by certain ethnic minority students and those from low participation neighbourhoods.”  Another institution that has examined its data subsequently identified the need to undertake further work in this area as part of its WPSA commitment.

Institutions of all types seem to be identifying these trends in relation to BME students and other specific target groups, although in some institutions the absolute numbers of BME students are small.
Responses and Interventions 
As stated above, much of this work is at an early stage. Institutional responses include data collection, target setting and monitoring, learning and teaching, student engagement and student support.  The most popular type of intervention beyond data collection and analysis seems to be mentoring and offering role models.  These are in line with the Equality Challenge Unit and the Higher Education Academy’s recommendations (2008). 

Data collection, target setting and monitoring:  Institutions are pledging to collect data and monitor the performance of particular groups, including BME students.  In some cases this is about establishing a baseline against which to measure future performance, and others are setting targets and monitoring progress.

Learning and teaching:  Although the Equality Challenge Unit and the Higher Education Academy’s publication identified learning and teaching as an area in which institutions should take action, there is little evidence of ways in which institutions are changing learning and teaching to support BME student retention and attainment.  The examples are limited both in number and detail.

“There is a clear need to ensure that teaching and learning is appropriate for an increasingly varied annual cohort.  Curriculum review is important and the relatively new curriculum offered at [name of specialist institution] places great emphasis on reflective and independent learning. This may be a style which is unfamiliar to widening participation entrants and we shall monitor this carefully. We also need to monitor and survey the styles of teaching and learning which BME students find most suitable.”
One institution involved in the Higher Education Academy’s summit programme Improving the Degree Attainment of Black and Minority Ethnic Students (March 2009 – February 2010) is “developing a toolkit for staff to enhance student-to-staff and student-to-student engagement and integration in the classroom.”
There is no evidence of work relating to assessment with the exception of one institution which identified the development of an appropriate assessment strategy to “improve the performance and experience of a diverse student population.”
Student engagement: One institution is exploring the level of engagement of students from specific groups across the institution and not just in the academic domain:

“As an institution we are interested in developing our widening participation work to consider in more depth the experiences and outcomes of particular groups of students for whom it has been shown there is an unequal and less positive university experience at [name of university] (as in many other universities).  These groups… include BME groups, disabled students, students leaving care, students from working class backgrounds and students entering with vocational qualifications. We are interested in the extent to which these students engage in formal learning opportunities, extra-curricular activities and other forms of student engagement such as course representation…  we will seek out the views of these students and analyse their outcomes as they move along the student lifecycle.”
Student support - mentors and role models:  The most common specific intervention identified by institutions to improve the retention, achievement and progression of BME students is peer mentoring.  One institution reports that they will have “15 Level 2/3 black and minority ethnic students matched with business mentors” and another institution is developing a programme to provide “mentoring opportunities for mature, disabled and BME students in local businesses and public sector organizations.”  It is not always clear how mentors are expected to improve student retention, achievement and progression.  However, one institution notes the importance of their staff as role models, and thus is working to improve the number of managers from diversity groups:

“Our staff provides strong role models for our student body. In 2007/08, 24% of our staff was from BME groups. We are actively working to increase the number of managers from these groupings through our Black, Asian and Minority Ethnic Staff Development Scheme. We have achieved a number of quality marks for inclusion including Positive about Disabled People, Investors in People and Chartermark.”
Two institutions note the importance of role models earlier in the education system, and thus point to their work in relation to increasing the number of teachers and head teachers from BME backgrounds.

“The Graduate School of Education has a focus on encouraging men onto Primary PGCEs and Black and Ethnic Minority students onto all its teaching courses. While these initiatives are not about recruitment into higher education as progression from Level 3, they do support transition to further study and then graduate level employment and will also help to address the lack of appropriate role models for future generations of school pupils.”

2.5 Progression beyond HE
The following sections explore the ways in which institutions are supporting students to progress beyond their undergraduate HE experience; it focuses on employability and access to postgraduate programmes.  However it is recognised that students may have other progression needs, including progression from Foundation Degrees to Honours Degrees. Student success, which can be measured in terms of progression beyond the first degree, is likely to become an increasingly important element of institutional strategies. 

2.6 Employability

There is wide spread commitment to using the student lifecycle approach to widening participation, and thus the majority of institutions (112, 87%) mention employability in their WPSAs, and 76 HEIs (59%) provide further details.  However, the majority of work discussed in relation to employability is not specifically targeted at students from specific groups, (although they should benefit from embedded provision).  A strategic approach to employability may include the elements identified in diagram 2.

Diagram 2: A Strategic Approach to Widening Participation and Employability
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2.7 Progression to Further Learning
The focus on progression in the WPSAs is primarily related to employability, rather than further learning, and indeed the majority of institutions (over 85%) do not refer to postgraduate access or the postgraduate learning experience in their WPSA.  Widening access to postgraduate study is in the early stages of development and institutions are often not explicit whether they are focusing on taught programmes or research programmes or both.

3. Measuring and Evidencing Success

Many institutions refer to HESA performance indicators to assess their progress with regard to student retention, and first destinations of HE leavers with regard to employability.  The figures provided by HESA are however for the institution as a whole.  There are likely to be differences across faculties, departments, programmes and modules, and there may be differences in relation to widening participation and equality groups (e.g., NS-SEC 4-8, disabled students, BME students, mature students, etc.).  It is therefore important that the WPSA takes account of the retention and success of students from widening participation and equality groups, rather than global retention and employment first destinations data. It is also important to establish which students have comparatively low rates of retention, achievement and success beyond HE – this may be based on student characteristics and/or courses studied.  Once these have been established it is important to undertake routine monitoring and review of the performance of these groups, and survey institutional data for other pockets of poor retention, achievement and success.  Beyond this institutions may wish to evaluate the effectiveness of specific interventions or initiatives that have been implemented with the intention of improving student retention and success.  This is likely to involve being selective about what to evaluate, perhaps focusing on a specific intervention, or a specific course or module, or a specific group of students.

4. Implications for Institutions

The evidence presented in the WPSAs and emerging evidence from the What Works? Student Retention and Success programme raises the following implications for institutions:
1. There needs to be strong institutional commitment to student retention and success
. This includes: an appropriate definition of what student retention and success is understood to incorporate; senior management leadership; a clear strategic approach which is aligned with other institutional policies; and the intelligent use of institutional data to support the process.  Defining student retention and success is an area of weakness in the WPSAs.

2. Institutions should focus their efforts on student engagement in order to improve retention and success.  The overarching finding of the What Works?  Student Retention and Success programme is the importance of the quality and extent of the students’ interactions with staff, peers and the institution across the whole student lifecycle. There is therefore an intimate link between pre-entry work aimed at widening participation and improving student retention and success, especially in relation to the provision of good quality information about course contents and expectations. There is little evidence of the link between pre-entry interventions and retention and success in the WPSAs, nor is there explicit recognition of the centrality of student engagement to retention and success.

3. Induction and transition support can improve early student engagement and retention rates by facilitating interactions with staff, developing peer networks, making expectations of HE explicit to students and helping students to understand new ways of learning in HE. Institutions should consider, if they have not already done so, a ‘longer and thinner’ induction process which begins prior to enrolment and continues through the first semester and beyond.  Rather than providing separate inductions for specific groups of students institutions should use an equality impact assessment approach to ensure that their induction processes are appropriate for all students.  There is evidence in the WPSAs that many institutions are taking a more strategic approach to induction.

4. Learning and teaching is central to student engagement and improving retention and success.  Inclusive and student-centred approaches to learning and teaching, and the use of inclusive and formative assessment provides the opportunity for building relationship with staff and peers and a deeper understanding of and engagement with their subject.

5. Academic development is best embedded in, or aligned with, the curriculum, to enable all students to benefit and maximise their learning success.  Additional support may be provided across the student lifecycle, targeted and tailored to individual requirements identified by students through institutional processes.

6. Personal tutoring contributes to student retention and success by building relationships with staff and peers, shaping expectations, identifying students at risk of early withdrawal, providing personal academic guidance and signposting students to additional services.   Institutions should take a strategic approach to the implementation of personal tutoring so to ensure that it is not dependent on the workload or goodwill of individual members of staff, and to ensure that appropriate training, support and recognition is provided for personal tutors.

7. Social integration aids student retention.  Part-time and local students in particular may well be less engaged socially than peers living on campus. Therefore learning strategies need to address the need for students to develop peer relations through collaboration and group work as part of the curriculum, which can provide both academic and social support
.  Research at the University of Leicester as part of the What Works? Student Retention and Success programme suggests that use of social networking tools may aid a sense of belonging amongst students living off campus
.  Peer mentoring schemes can also facilitate engagement with peers, and have a positive impact on both mentors and mentees
.

8. Student services which are effective and have good links with the rest of the institution can aid retention and success
.  Such services include pastoral support, financial support and advice and support for disabled students.  Many HEIs now have one-stop-shop student services including services to which no stigma is attached (accommodation, etc.), which can encourage uptake by ‘at risk’ students of appropriate academic and pastoral provision
.

9. Embedding the development of students’ employability into the core curriculum allows all students to benefit, rather than only those who are able to access specialist services or participate in extra-curricular activities.  Institutions should take a strategic approach to employability.

10. Facilitating progression to further learning including postgraduate study is another way in which institutions can assist their students to be successful.  Progression to further learning should be integrated into the core curriculum together with employability.  This should include enabling students from widening participation and equality target groups to progress to post graduate study within the institution, and at other institutions.

11. Good quality management information is needed within institutions, including data on student retention, attainment and progression, as well as the reasons for students leaving.  There should be greater monitoring and use of data within institutions about student retention and success. The National Audit Office recommends that “monitoring of retention should be carried out at student, faculty and course level”
.  This should inform work to improve retention rates and aid in tracking students at risk.  The National Audit Office also suggests that early leaver surveys should be undertaken when particular problems with student retention are found.

12. Particular attention should be paid to the differential retention, achievement and progression of students from widening participation and equality groups with protected characteristics (as defined in the Equalities Act 2010
).  This may require institutions to undertake specific monitoring to ensure that there are no biases within the institution, and to inform the development of interventions to overcome any differentials that exist.

5. Reflective Questions

Institutions may find it helpful to use the reflective questions below to review their own approaches to improving student retention and success. These questions draw on this briefing, particularly the previous section. In addition, institutions need to set themselves appropriate indicators of success, targets and milestones that relate to student retention and success.

1. Do you have strong institutional commitment to student retention and success, including:
· an appropriate definition of what student retention and success means in your institution
· explicit senior management leadership and commitment to student retention and success for all students

· a retention and success strategy which is aligned with other institutional policies?

2. Do you have good institutional data allowing you to know which groups of students are experiencing poor rates of retention, achievement progression, and feedback mechanisms to act on this information?

3. Is there an explicit link between pre-entry work (both marketing and widening participation) and the impact this can have on student retention and success?

4. Does your induction process promote interaction and engagement with staff and peers, as well as making the expectations of HE explicit to students and helping them to understand new ways of learning?

5. Have you assessed the quality of your institution’s induction process for student groups who are experiencing lower rates of retention, achievement and progression?

6. Is your learning, teaching and assessment strategy aligned with your retention and success strategy?

7. Do you have processes to develop staff-student interaction and peer interaction in the academic arena?

8. Does the core curriculum promote the successful progression of all students into employment and further learning?

9. How do you engage with students who leave HE early both to collect information and to facilitate their re-entry into HE at some point?

6. Action on Access Resources

6.1 Other Relevant Topic Briefings

The following topic briefings in the social mobility series may also be of interest:

· Social Mobility through Higher Education: Mainstreaming Widening Participation and Equality in Institutions
· Social Mobility through Higher Education: Flexible Learning 

· Social Mobility through Higher Education: Engaging Adults

· Social Mobility through Higher Education: the Role of Targeting
The briefings are available online at: http://www.actiononaccess.org/index.php?p=11_1
The following briefings will be published soon: 

· Social Mobility through Higher Education: Linking Equality and Diversity with Widening Participation
· Social Mobility through Higher Education: the Role of Admissions
6.2 WPSA Reports
The full review of HEI WPSAs is available to download in Word or PDF format from the Action on Access website at: http://www.actiononaccess.org/index.php?p=19_4
6.3 Mainstreaming and Sustaining Widening Participation in Institutions

In 2008 Action on Access designed and delivered a twelve-month programme for institutional teams to mainstream and sustain widening participation. Institutions undertook a wide range of work broadly covering a review their current situation, developing the strategic framework, embedding mechanisms to engage staff and using data, evaluation and research to underpin the process. The report from this programme and a reflective checklist are available on the Action on Access website at: http://www.actiononaccess.org/index.php?p=11
6.4 Action on Access Helpdesk

The Action on Access practitioner Helpdesk answers higher education-related, widening participation, equality, diversity or disability queries. If you have a question, email: help@actiononaccess.org, telephone: 01695 650 870, or textphone: 01695 650 874.
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