Post-16 Education and Disabled Learners: 

A guide for schools, colleges and for information, advice and guidance workers. 
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Action on Access is the national co-ordination team for widening participation in higher education.  We support the development, promotion and enhancement of social inclusion for the broadest possible access to higher education by: 

·    working with institutions and key stakeholders across the higher education sector 

·    working with partnerships, including Aimhigher 

·    working to promote inclusion and to integrate disability issues within higher education We are funded by the Higher Education Funding Council for England (HEFCE) and the 

Department for Employment and Learning in Northern Ireland to whom we provide advice and feedback regarding widening participation. 

This publication was authored by Jo Marriott, Policy Advisor, Skill (National Bureau for Students with Disabilities) and edited by Mike Wray, Disability Coordinator, Action on Access, Edge Hill University, Ormskirk, Lancashire, L39 4QP. Email: info@actiononaccess.org, call 01695 650 850, textphone 01695 650 874 or fax 01695 584 098. 

This publication can be downloaded from the Action on Access website under ‘Resources’ then ‘Publications’. Please call 01695 650 850 for alternative format versions. 

Thank you to Bradford College for the use of their image bank for the majority of images within this publication. 
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Introduction 

What does this guide aim to do? 

If you are a professional working with a pupil or young person who has a disability or special educational needs it can be difficult to know what support is available for them after school. Young people need as much information about their options as possible to be able to feel empowered to make informed choices about their future. 

This guide aims to bridge the gap between school and further and higher education by providing you with information about the support available for disabled students in further and higher education. We hope that this will equip you with the knowledge and confidence to be able to support, signpost and advise disabled learners through transition to further and higher education. 

Action on Access has also produced ‘Disability: A Rough Guide for Widening Participation Practitioners’ which complements this publication by providing general information on issues faced by disabled learners. 

Who is this guide for? 

You may find this guide useful if you are working as a: 

· Special Educational Needs Co-ordinator (SENCo) 

· Member of Aimhigher staff 

· Connexions Personal Advisor (PA) 

· Careers Advisor 

· Form Tutor/Pastoral tutor 

· Gifted and Talented Coordinator 

· Inclusion Manager 

· Professional supporting young disabled people in care 

· Professional involved in transition planning for students with special educational needs in health, social service, children and young people’s divisions in a local authority 

· Additional learning support worker in a further education college 

· Widening participation officer in a higher education institution. 

What is Action on Access? 

Action on Access is the national co-ordination team for widening participation in higher education, funded by the Higher Education Funding Council for England and Northern Ireland’s Department for Employment and Learning. The team works with institutions and partnerships, including Aimhigher, providing advice, information and support to their widening participation activities, strategies and plans. 

Action on Access aims to ensure that disability issues are embedded in widening participation and partnership initiatives and holds a wide range of disability-focused resources for people working in widening participation. The Action on Access website www.actiononaccess.org acts as a gateway to disability-related information and provides a Helpdesk facility for staff working with disability issues in higher education. 

What is Aimhigher? 

Aimhigher aims to widen participation in higher education (HE) by raising the awareness, 

aspirations and attainment of young people from under-represented groups. The programme operates across the country, and particularly focuses on young people from disadvantaged social and economic backgrounds, some minority ethnic groups and disabled people. You may already have come across Aimhigher activities or publications. 

The role of Aimhigher is to: 

· Raise aspirations and motivation to enter higher education among young people from underrepresented groups, in line with the Government’s target that by the year 2010, 50% of those aged between 18 and 30 should have the opportunity to benefit from higher education 

· Raise attainment of potential students from under-represented groups so that they gain the academic or vocational qualifications that will enable them to enter HE 

· Raise awareness and understanding of the different progression routes into higher education via vocational courses, so that prospective students understand that A-levels are not the only option 

· Offer information, advice and guidance to potential students, their teachers and families. 
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Current issues for disabled students aiming for further and higher education 

What are the current entry rates into higher education for disabled students? 

Recent research into learner aspirations has shown that almost all disabled learners aspire to progress to higher learning or employment once they have completed their education (Skill, 2006). 

6% of students entering higher education for the year 2004/5 were known to have a disability (HESA, 2007). This is lower than one might expect from an analysis of general population statistics. One of the possible reasons for this difference is that many disabled students applying to higher education are still unwilling to declare their disability for fear of discrimination, although they are legally protected by the Disability Discrimination Act. This could be because, at school-leaving age, young disabled people are unaware of their rights and without appropriate information, advice and guidance may be daunted by the prospect of moving into further and higher education. 

What happens after graduation? 

In a recent survey of the occupations of newly graduated students ‘the numbers of disabled graduates entering graduate-level employment…(are)…scarcely any different from the figure for non-disabled graduates... In fact, a greater level of disabled graduates entered one of the highest levels of employment, as managers and administrators, than their non-disabled peers.’ (AGCAS, 2007) 

Qualifications gained through further and higher education can help ‘level the playing field’ for disabled students, so a smooth transition from school is vital. 

What are some of the particular issues around transition to higher education? 

Without realising it, professionals can become gatekeepers to opportunities or steer a young person in a certain direction. 

“I wanted to go to university. They didn’t think I could do it”. 

A final-year university student who has a physical impairment. 

“They pushed me towards one course, and I didn’t want to do it. I took a year out and now I’m doing the course that I love”. 

A first-year student studying performing arts who has dyslexia. 

It is important that professionals working with young disabled people are also aware of the support and information available, so that students are able to make choices that are right for them. 

Disability Officers working in colleges and universities suggest the following as some of the most pressing issues around preparing disabled learners for transition to higher education. 

“A very concerning issue is that many students are advised not to declare that they have a disability by staff in schools and careers advisors, as they are told they might not get a place or may be discriminated against. Schools and colleges need to be educated about disclosure, what it means and how it can protect [a student]”. 

“The understanding of disability is not the same in different parts of the sector. There is a language issue here”. 

“Many students arrive never even having heard of Disabled Students’ Allowances (DSA) ; what it is, how it works, how to apply for it, when to apply, what disabilities are covered, and whether or not receiving them affects their benefits. There is a lack of information at school level, and 6th form staff and further education colleges need to rectify this”. 

“Many students know that they are possibly dyslexic because they may have been told they are in their further education college or by a teacher, but arrive without a diagnosis and therefore getting support is delayed”. 

“The culture in schools is very different from the culture in higher education. Students are not prepared… in terms of independent living and independent learning skills. Once they arrive at university some struggle to cope with the fact that the onus is on the student to be proactive and get the support they need”. 

What can these issues mean for disabled students? 

These issues can mean that students: 

· do not feel confident about disclosing their disability or requesting the support that should be available by right 

· do not have a clear understanding of what support will be available to meet their needs 

· do not request support during the application process or on arrival 

· inform the college or university of the support they need too late for it to be arranged before the start of term 

· find the transition to the next phase of study more difficult than their non-disabled peers. This can have a serious effect on a person’s life chances; without the necessary support a 

student’s accommodation, course, leisure and social opportunities may be inaccessible. In the ‘worst case’ scenario, this can result in a student dropping out of the course. 
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How can participation rates be improved? 

To improve participation rates, young disabled people need to be empowered to make decisions about their futures through access to positive role models and outreach opportunities. Clear, balanced information about the support available in further and higher education and their rights under the Disability Discrimination Act will help them to make confident choices.  The information in this guide will help you to support them successfully.   

What’s in a name? 

What do we mean by ‘disabled’? 

There are many different ways of describing impairments and disability, and there are 
differences in the ways terms are used in schools, colleges and universities. You can read about 
some of these differences in the Rough Guide to Disability which has been published alongside 
this booklet. 


It is important to be aware of these different terms, so you know who may be eligible for what 
kind of support in which educational environment. 
In general the terms most commonly used are:


· Schools – pupils with Special Educational Needs (SEN) 

· Further education – learners with learning difficulties and/or disabilities (LLDD) 

· Higher education – disabled learners 

Is a young person with special educational needs disabled? Does a disabled young person always have special educational needs? 

Many children who have special educational needs could be considered disabled under the 

Disability Discrimination Act, although they may not identify with this term themselves. Some disabled children do not have special educational needs. An example of this might be a physically disabled pupil who, aside from particular physical access needs, does not have individual learning support needs. Another example might be a pupil with a long-term health condition who does not get extra help at school for learning, but who would be considered disabled under the Disability Discrimination Act. 

The differences in the terminology used in different parts of the sector can lead to situations where professionals are not aware of support available or the rights protecting a young disabled person once they leave school.  

Why should you be sensitive to issues around the word ‘disabled’? 

Many disabled adults use the term ‘disabled’ as a positive way to describe part of their identity. This is not a term frequently used in schools and young people who are forming ideas about their own identity can be reluctant to be given additional labels. 

It is important that young people are aware that their additional support needs may mean that they qualify for support, and that the term ‘disabled’ may be used to describe this. At the same time, it is important that young people realise that use of this word is not intended to impose a particular identity on them; rather it is just a word they can use to get the support that they need. 

It may be that later in life they will identify more closely with the term ‘disabled’, or they may choose to use different terms to explain their support needs. In the meantime, it is helpful if the young person is aware of the different terms that may be used to describe support for learning without making them feel labelled by people around them. 

Moving on – transition from school to further and higher education 

Many disabled people from vastly different backgrounds, and who identify themselves in very different ways, do go on to further and higher education. 

Transition planning 

Transition is both an exciting and stressful time for all learners. However, for disabled learners or pupils with special educational needs, it can be additionally difficult. 

“A distinguishing feature of the transition process for disabled young people as opposed to their non-disabled peers, is the often very public and bureaucratic nature of the decision-making processes”. 

(Dee, 2006)
There are many practical and attitudinal barriers that disabled young people have to adjust to 
as they leave school, and in addition many more professionals are involved in making decisions 
about the young person’s educational and personal life.


What happens at transition for pupils on different levels of support at school? 

Some disabled students may have had a Statement of SEN and Transition Plan. Depending on the school, and what stage of support a pupil is on, they may have a more or less formalised transition planning process and good support, communicating their needs to the next place of study. Person-centred planning is an approach to transition that will help all those involved keep the young person’s views and aspirations at the centre of the process. 

[image: image7.jpg]



What happens at transition for pupils on different levels of support at school? 

Other pupils who are disabled or require additional learning support but have no Statement of SEN may still be entitled to additional learning support or Disabled Students’ Allowances when they leave school. For example, students with long-term medical conditions such as chronic fatigue syndrome, or hidden impairments such as specific learning difficulties (dyslexia, dyspraxia, and dyscalculia), Asperger’s Syndrome or mental health difficulties. 

These pupils may not identify themselves as ‘disabled’, and it is often the case that they are not aware of the flexible nature of study support in further and higher education or what their rights are under the Disability Discrimination Act. This can affect their decisions about transition. 

It is vital that these pupils are aware of the benefits and support they may be entitled to once they leave school so that they can make informed choices about their futures. It is important to liaise with other professionals to make sure no one goes without information. Though you do not need an in-depth knowledge of the Disability Discrimination Act or every aspect of transition, it is useful to know where to signpost these students (see ‘Other useful organisations’ in Appendix 2). 

The transition process 

If a young person has a statement of special educational needs (SEN), they will go through a formal transition planning process. In Year 9, the Headteacher must arrange the transition review meeting. This is when the young person’s plans for their future and the support that they will need to work towards those plans are discussed by the professionals involved. 

The young person and their family should be encouraged to attend and, even though based in school, the discussion may go beyond education to look at plans for social, health and personal care. 

Know where you and the other professionals involved fit in the transition process for these pupils and what each person’s responsibilities are 

Many professionals may be involved in a young person’s transition. For a disabled learner there may be additional professionals involved as a transition plan is drawn up in Year 9, and reviewed each year. 

In their last year before leaving compulsory education, a young disabled person will have an assessment of their educational and training needs to identify what support they must have in place when they begin training or enter further or higher education. This is called a Section 140 Assessment, and Connexions is responsible for doing these assessments. 

The professionals involved in transition may come from different working backgrounds but it is important that they come together with the common aim of facilitating a smooth and successful transition for the young person. 

For a disabled learner the following professionals may be involved: 

· Teachers and Headteacher 

· Connexions Personal Advisor 

· Social worker 

· Doctor 

· Educational Psychologist 

· Advocate 

· Careers Advisor 

· College staff. It is important to remember that, for disabled learners, the transition process (with annual review meetings and many appointments with various professionals) can feel like a very public 

process, discussing their hopes, dreams and plans with a group of adults they may not feel they identify very closely with. It is important for professionals to be sensitive to this. Moreover, it is vital that professionals involved in a young person’s transition are clear about 

what their responsibilities are in that process. This enables the young person to leave school as well prepared as possible and to move into a fully supported environment where they are able to learn in a way that maximises their skills and abilities. For this to happen, professionals need to work together and identify how best they can be involved in transition. 

The SEN Code of Practice (2001) states that: 

“Wherever possible, pupils should…be actively involved in the review process, attending all or part of the review meeting. They should be encouraged to give their views on their progress during the previous year, discuss any difficulties encountered, and share their hopes and aspirations for the future”. 

For this to happen in a meaningful way, professionals working with a young person with SEN need to think of inventive ways to engage the young person in planning for their future and raising their views by putting them at the centre of what can be a bureaucratic process. There are some suggestions in Section 3 of the Code of Practice. 

Person-centred planning means that people close to the young person support them while they make choices. It is a way of planning which ensures the young person can express their hopes, concerns and aspirations to family and professionals. Using this approach means that planning meetings need to be run in inventive ways that are accessible to the young person. For example, the young person could ask to communicate with the support of an independent advocate, play music or show pictures or videos of things that are important to them. 

Variable routes into higher education for disabled students 

There are many possible routes into higher education. Some disabled students entering higher education will take an atypical route and perhaps not begin their studies straight from compulsory education. This can be for a number of reasons. Some prefer to take time out to gain new skills or do volunteering or work experience, some may have been misinformed and think that higher education is not a possibility for them, and others may spend time in further or adult education before making the transition. This means that young disabled people need to know about different routes into higher education as early as possible. 
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What other issues are there around transition? 

Although it is a primary aim, transition to post-16 education is not only about learning. A change in living environment and new social opportunities form an important part of the post-16 education experience and it is vital that these are accessible for a student to become part of the new community they are joining. Barriers in one aspect of life can lead to difficulties in another. 

It is important that young disabled learners have an opportunity to visit institutions to which they are interested in applying so that they can meet staff and current students, and have a chance to think about practical considerations such as travel, social, cultural and sports opportunities, accommodation and study support. 

A new world – support for learning in further and higher education 

How is support organised? 

Support provided is often very flexible, and it is up to the individual student to work out how they learn best and what support they need. Professionals working with school-aged pupils can support this transition by helping students work out what support is most appropriate for them. The earlier this is done, the more quickly it can be arranged before a student begins a course. You can read more about the flexibility of support in the Profiles supplied with this guide (pages 15 to 26). 

Some pupils in schools may have had the opportunity to shape their support throughout their school years. Others may have had little or no say in the level and type of support that was provided. The more adult environment of colleges and universities demands that learners be more prepared to advocate for themselves and their needs. 

Disclosing disability, explaining support needs and disability rights 

Disclosure can be a sensitive issue, especially for a young person who does not identify with this 

term or necessarily consider him or herself to be disabled. Most application forms ask if the student is disabled and ask the student to give details of individual needs. It is the student’s decision whether or not to do this, and at what point they do so. There should be several opportunities to disclose, for example on an application form, at interview, and when a student first arrives at college or university. 

Many people worry that disclosing that they are disabled at this stage may leave them vulnerable to discrimination. Some of the things to consider are: 

· The student needs to be fair to him or herself: Telling the institution in advance can help the college or university to prepare and arrange support for them before the start of their course. A new student does not want to spend the first week of term setting up support when everyone else is going to parties and making new friends. 

· Explaining something: A student may want to mention that they are disabled in order to explain something. For example, their health condition or impairment may have affected their school career or they may have done exams later than most people. 

· Being fair to the university or college: Changes may need to be made or staff may need training before a student arrives. They need time for this. University staff will need to know whether or not a student wants to keep their disability confidential. 

· Discrimination: Under the Disability Discrimination Act Part 4, universities and colleges are not allowed to treat a disabled applicant, student or former student ‘less favourably’ than one of their peers for reasons related to his or her disability, without ‘justification’. This is strong legislation that protects disabled students. You can find out more about the DDA from organisations listed in Appendix 1. 

· It is the way they tell it: The decision about what to write or explain is the student’s – it should be what they feel comfortable with. Students should be careful in using medical terms that admission tutors may not understand. The college or university is interested in how a student’s impairment may affect their studies and what they need to do to provide the right support. 

How does support work in further education? 

Local further education colleges receive money from the Learning and Skills Council to pay for additional support needed by disabled students and can distribute it as appropriate. Students need to be proactive in requesting the support that will enable them to learn most effectively. The support is very flexible, and among other things might include: 

· additional teaching for dyslexic students 

· an interpreter for deaf students 

· mentors 

· disability awareness training for staff 

· materials in alternative formats. 

How does support work in higher education? 

Individualised support is funded through Disabled Students’ Allowances (DSAs) and again is flexible. These allowances are linked to the student rather than the institution, and cover the cost of support related to study. Students should enquire about and apply for these as early as possible, and can contact the Disability Officer (who coordinates the support paid for by DSAs) at the institution they are interested in to find out more. 
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There are four allowances to cover different areas of need: 

· Specialist equipment allowance (for electronic equipment, software, etc.) 

· Non-medical helper’s allowance (for mobility support, note-takers, etc) 

· General/other expenditure allowance 

Travel costs.
DSAs are not intended to pay for:

· disability-related costs that a student would have whether they were a student or not, e.g. personal care support: 

· study costs that every student might have. 

DSAs are not paid in set amounts, but are needs-based. The student will have a needs assessment before beginning their course and receive a grant to cover the cost of specific items of equipment, specific support worker costs, and so on. However, there are maximum amounts for each allowance. DSAs are not means-tested, so a student can receive them regardless of their own income or that of their family. 

Profiles 

Student Profile (anonymous): 

• What is your situation at the moment? 

“I am doing a BA in Business at the moment, at London Metropolitan University. It’s a four-year sandwich course. There is a placement in Year 3. My main interests are in marketing and accounting. I want to get into banking. I did business in the sixth form. Everything seems to be about business nowadays. It’s where the money is! At the moment I stay at home with my family. It’s cheaper. 

I have to pay £3000 per year as tuition fees. This doesn’t matter too much to me because the money is coming from a student loan. I can pay it back after the course, but not until I’m earning £15 000 per year”. 

• What support has the university provided? 

“They have done my DSA (Disabled Students’ Allowances) assessment, and I’m waiting for approval, which should come through this Friday, then my equipment will be in place. I applied in September but it’s taken about a term. I tried to apply earlier but it took ages to get the application form (from the local authority) so, by the time I sent it, it was too late to have equipment organised for the first term. 

I wanted a university that would understand my needs and provide support. London Met has been great”. 

• How did you make the decision to go to university? What inspired you? 

“The Aimhigher summer school for learners with dyslexia at Middlesex University encouraged me. It boosted my confidence, and I didn’t feel alone. There were all these people there, willing to push me this far and I couldn’t let them down. It looked at you and understanding your disability and how to work with it. It told us about the DSA though not in detail. It would be good to have a practical guide for the DSA, going through the process”. 

• What where the highlights of your journey into higher education? 

“My journey began after leaving secondary school. I went to a 6th form college. You become more independent there, making decisions about your life. The independence gave me the courage to make decisions. I moved from drama into business. The high point was changing course [at college], and knowing I can do something. There are big opportunities, you just have to find your interest, turn it into your employment. It’s a good journey”. 

• Did you encounter any difficulties, and how did you get around them? 

“My difficulty was not getting the grades I needed, but I didn’t let it get me down. The University told me about alternatives, like foundation courses. The University want students; without students, it’s not prospering. The University wants you there, and it feels good”. 

• What do you wish you had known about before leaving school about college and university? 

“My dyslexia. If I had known earlier, it would have been different. Secondary schools need more facilities, need to realise that behaviour problems are because of something else. You waste a lot of time. You need to understand your difficulty, that you are not dumb but just have a different way of processing information. That gives you confidence and pushes you forward and you think, ‘I can do this with just a little support. I am someone”. 
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• What was the first day at university like? 

“I was very excited. I was over the moon! London Met was my first choice. I had to get there. I looked at the targets I needed. I got an E but did a resit and moved up to a D, and I got in. On the first day, it felt like a big world to me. I thought ‘I’m not in east London now, it’s the big city!’ I couldn’t find the University for about 45 minutes. I had to ask the way. The University was very friendly. They had student ambassadors there. They could guide you and answer your questions”. 

• How have you found your first term at university? 

“Getting here was my main purpose; don’t ask about how to get through from here! It’s one step at a time. The first term was OK. I have exams coming up in business law and business environment. I’m changing modules at the end of the month. There are 8 each year. I had to adjust to a new way of studying, but my exams skills will develop. 

At uni, there is so much you can do – you can start up your own society or club, meet people interested in the same thing. I joined the football club and the Christian Union because I am a religious person. Uni also has chill-out rooms you can go to relax or study with music – it’s a good environment to be in, it’s not just lectures”. 

• Who are your role models? Why? 

“My mum and dad. Dad is a bus driver, and mum has her own business, a security agency. She is studying at London Met too, on the North Campus. We came over from Ghana in 1997. There are six of us children and they keep us well, working and striving to provide for us. I learned from them it’s important to try our best and make a better future. We have to go out and seek better things”. 

• What are your dreams for the future? Why? 

“I’m looking to be a bank manager in central London. I’m looking to be the money guy! Or maybe have my own marketing business. You can work your own way and be your own boss. Hopefully, when I finish my course I would like to go to four or five African countries, take a look around, relax a bit. Then I want to come back to study and work, do a Masters degree, an MBA. I’m not done yet!” 

Sixth form Special Educational Needs Coordinator (SENCO) 

• What is a typical day like? 

“The only certainty about the day is my teaching timetable. Students on a one year BTEC/GNVQ who scored less than -11.7 on the Edinburgh reading test follow the ASDAN Cope level 2 or 3 and adult literacy/ numeracy online testing course, both of which I deliver or facilitate. This provides discreet support for students with weak literacy and also language skills. Every day is very different, made up with formal and informal contact with students and colleagues as well as formal contact with external agencies. 

Arriving at 7:15 I check emails.  Every morning I take newspapers, supplements and magazines to the sixth form study area to encourage the reading of all sixth formers. There is time to catch up with staff before school starts at 8:45. One of the targets for a student with a statement is to meet with me briefly before she goes to her lesson to be clear about organisation. During the first lesson I check on the attendance of students who are on one-year courses and arrange for calls to be made home. These particular students find it difficult to catch up and start to lose confidence very quickly. 

Middlesex University students who are on a 15-day placement arrive in school for lesson one. I greet them in the entrance and make sure there are no problems. They follow timetables of identified students who benefit from subject-based support. Aimhigher Ambassadors work with identified students during the day for 2 to 3 hours according to students’ timetables. I touch base with these students while they are on the premises. 

The entrance is a main source of informal communication with both students and staff. I am on a rota to do a break duty once a week and a lunch duty daily. Colleagues know it is a point of contact. It is important for me to observe key stages three and four in the way they interact with others and for them to interact with me. Approximately three quarters of Year 11 enrol onto sixth form courses and about a third applying will have been at School Action (SA), School Action Plus (SAP) or have a statement. 

Formal contact with students includes annual reviews, in-class support, small group support and individual support. In the sixth form the support is targeted at students with a statement, general learning difficulty or students who have English as an additional language (EAL). Emotional support, which often involves colleagues and external agencies, is becoming an increasing part of the role. Each term I arrange for a student to support the IT technicians – this is often a quiet student who may have difficulties with making relationships with their peers and improves their confidence working with others. All sixth formers know where my office is and will come and make casual appointments. 

Formal contact with staff includes working with my SENCO colleagues, meetings with subject teachers, line managers for both sixth form and special needs and the Principal. These meetings will be subject or student-based or to do with developing the role of the SENCO. 

External agencies include Aimhigher, the coordinator of the SAS (Student Associates Scheme) at Middlesex and London Metropolitan University, Connexions, social workers, ASDAN, Learning and Skills Council (LSC), National Research & Development Centre for Adult Literacy and Numeracy (NRDC) and exam boards. 

Administration is ongoing. Keeping the record of concern up to date, Individual Education Plans (IEPs), annual reviews, test results, student record of contact, memos, minutes. Courses I attend support life skills, basic skills, further/higher education and on-line testing. Organising resources for prep, study skills and intensive one-off courses which support the whole of key stage five continue to make the role inclusive. 
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At the end of school I visit the sixth form suite to catch up with students. This again gives me a chance to make informal contact with the students. During this time I might proof read, help with CVs, personal statements, support research skills and engage in conversation thereby getting a feel for under currents. I have a son and daughter who are in different years at two different universities studying two different subjects. This provides a reliable source of up-to-date and relevant anecdotal information. 

As the SENCO in the sixth form my remit is to support the learning of all students. The role is very inclusive and not seen as the ‘special needs’ teacher.  Students are prepared for FE and HE through prep time, Aimhigher events throughout the year including ongoing work with Aimhigher ambassadors, direct contact with universities, Connexions and annual reviews. 

In this school, students in Year 9 first have contact with FE and HE institutions through PACE days. At key stage four, identified students who have a modified timetable follow vocational courses at local FE colleges. 

The most common queries about FE/HE that students have are more to do with choosing the appropriate course. A lot of students make choices without looking at the university and tend to rely on course specification. Also students studying art who have weak literacy skills feel this will stop them from gaining a place on art courses in FE/HE. 

Highlights of my role are being able to retain students who might otherwise have left full-time education thereby giving them choices, seeing students through a particular difficulty which leaves them more independent and the offer of university placement students and Aimhigher ambassadors. The latter have had an positive effect on subject staff. 

Students are unaware of support they may receive at university. They think that support finishes once they leave school and are disinclined to apply. Students are not always sure what to do with the degree and ask for information on options or career choices at the end of the course. 

A message I would have for staff working in FE/HE with students transferring from school is to track students discreetly to make sure progress is being made and to touch base at an early stage. Students with learning difficulties lose confidence very quickly if they start to get behind and will not always articulate any difficulties they are having. They may appear confident with their peers but lack organisational and, to some degree, independent learning skills”. 

Young Disabled Person’s Development Officer, Aimhigher Greater Merseyside 

Adele Hoskison-Clark 

• Could you give an idea of a typical day?  

“It’s hard to give a portrayal of a typical day.  My work involves the following elements including; 

· Meeting with other Aimhigher project leaders 

· Outreach in schools 

· Presentations with LEA Co-ordinators 

· Meeting with other members of my team 

· Consultations and planning meetings with young disabled people”. 

• Who do you support? 

“I have been employed by Aimhigher Greater Merseyside to work across the partnership to ensure that Aimhigher activities are inclusive and involve disabled learners. I offer advice and support across the partnership on how to make activities and events accessible. 

My role as Young Disabled Person’s Development Officer involves working alongside the Aimhigher Greater Merseyside Young Disabled People’s Working Group. The group is made up of representatives from across the partnership including schools, the FE sector, the HEIs across Merseyside and other partner organisations such as Greater Merseyside Connexions. 

Aimhigher Greater Merseyside Young Disabled People’s Working Group has two main aims: 

• To identify and address the issues young disabled people face in choosing to progress to higher 

education 

• To ensure that all Aimhigher practices are fully inclusive. 

To ensure the working group achieves these aims my work covers three main areas which can overlap at times. These include: 

· Staff development: including work with Aimhigher staff 

· Higher & further education institutions’ staff 

· Teachers/careers advisers etc. 

· Project development; including working alongside young disabled people to develop targeted projects 

Other aims include: 

which raise disability equality issues  

• Work with parents and supporters of young disabled people.  To ensure that disabled people are 

supported to reach their goals by those closest to them”. 

• When do you typically have first contact with students? 

“My role does not specifically focus on direct work with students themselves in terms of providing them with direct advice and guidance. My role is a more strategic one whereby I offer advice and practical support to other colleagues so that disabled learners can access Aimhigher activities in the same way as their non-disabled peers. 

[image: image12.jpg]



I do however have the opportunity to develop targeted work with disabled learners to specifically address issues which affect them and their learning opportunities.  Through this element of my work I do have direct contact with disabled learners to consult with them and develop projects and ideas which are relevant to their experiences. 

I do also occasionally deal with one-to-one queries which arise from disabled learners. This is often because they want advice and support around specific issues and because they value the knowledge and support which I am able to offer as a disabled person”. 

•
What are some of the most common queries that your students have? 

“The issues that students have raised with me include: 

• Overcoming negative stereotypes and the frustrations of making people realise that the needs that they 

have as disabled people are not particularly ‘special’ but they are individual needs which they have a 

right to be met 

· Issues around accessibility of particular institutions 

· Advice on UCAS applications – in which case I usually signpost them onto Aimhigher graduate mentors etc

• Worries about whether are going to ‘fit in’. 

•
Could you give an idea of how broad and flexible the support for disabled students is at the institutions you work with?  

As Aimhigher is a partnership of organisations ranging from schools, colleges, universities and work-based learning providers, the support for disabled students varies greatly”. 

•
What information do you believe students need more information about as they make choices? 

“Disabled students need information not only around educational issues such as different courses and the accessibility of certain institutions; they need information on other life choices which their non-disabled peers often take for granted. 

For example: 

• Information sources which are accessible. If information is not made accessible in a variety of formats 

then disabled people are unable to make informed choices which affect their lives and their futures 

Peer support from other disabled people and positive role models 

Information about the different ways you can access HE, particularly around work-based learning routes to overcome stereotypes such as the one whereby disabled people are unemployable and fail to bring any positives to the workplace 

• Also all of us who work with disabled people have a responsibility to positively promote disability 

equality and this includes having procedures in place whereby those with ‘hidden’ impairments feel 

comfortable enough to disclose 

· Advice and guidance around future careers or further study which is relevant to them and allows them 

· to reach goals which are determined by them and not others”. 

•
Do you have a message for staff working in schools with young disabled people about transition to higher education? 

“Research has pointed out that disabled people are approximately half as likely to access higher education compared to their non-disabled peers. In order for this to change, those who work with disabled people around transition issues need to be open-minded and challenge stereotypes. They need to listen to disabled people and act on what they hear”. 

•
Could you give an example of a real success story?  

“During in my time working for Aimhigher Greater Merseyside I can say that I have had a role to play in supporting young disabled people to reach HE alongside other agencies and supporters. 

One of the other successes has been getting people to change the way they think about disability.  Moving away from focusing on people’s individual impairments and more towards a barrier removal approach whereby individual institutions have the responsibility to meet the needs of disabled learners”. 

•
What are the highlights of your role? 

“I enjoy having the opportunity to develop projects and ideas with disabled learners. Because they know their own needs best and they inspire me to continue fighting for change”. 
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Learning Support and Disability Manager 

Jane Hessami MEd
Southgate College. North London 


•
Could you give an idea of a typical day? 

“I do teach learners and it’s usually literacy or language support. I also teach entry level life skills and Skill for Working Life classes.  I often end up giving advice to college staff and troubleshoot for the additional learning support team and adult disability entry level course team. I also attend college management meetings, support the necessary changes the institution needs to make in policy related to equality and disability, train college staff and trainee teachers on Additional Learning Support (ALS) and disability issues, liaise with local disability agencies and interview new learners. There’s never a dull moment and usually a crisis or two with absent teachers, or taxis picking learners up late!” 

•
Could you give an idea of how broad and flexible the support for disabled students at your institution is? 

“See our website - there is a section which describes the support we can offer. This ranges from personal care for learners with mobility and disability issues, communication support for sensory-impaired learners, mentor and motivational support in class; specialist literacy, numeracy and language support tuition. We also offer dyslexia screening and assessment to those who might need this as well as exam access arrangements. All full-time learners have personal tutors who we liaise regularly with and there is a counsellor and mental health worker available to learners who need mental health support advice and guidance. The wider student support services also offer advice and guidance on financial, housing and career issues”. 

•
Who do you support? 

“Anyone who is referred and can be supported within the confines of the funding we are given from the LSC for additional learning support”. 

•
When do you typically have first contact with students? 

“When they apply for a course or when they make a disclosure that they might need support. Alternatively Connexions might alert us with information of prospective applicants”. 

•
What are some of the most common queries that first years arrive with? 

“They’ve had support in the past and want to know if they will get the same amount of support in the future. Sometimes it’s necessary, sometimes it’s not, and sometimes we expect the learners to become a bit more independent. Some can’t manage with FE at all so we seek advice and tell them about alternative specialist provision we’ve found out about which might include work-based training programmes. Sometimes they want to know if they can get transport and financial help, but funding is different in FE”. 

•


Could you give an example of a real success story? 

“One learner with cerebral palsy came to study at Southgate having never studied in an ordinary day school or college. He had always been in a specialist residential school. The pace of the course was much faster and he needed 100% support for his studies and personal care including transport to and from college. He was very restricted by his disability and mobility, so much so that he couldn’t go on foreign overnight trips with the rest of his course mates but he attended his work experience placement with success. He initially succeeded on the Level 2 GNVQ ICT intermediate programme and passed his qualification. He then got accepted onto the A-level Applied ICT course and is currently applying to university to study a Foundation degree in ICT. He attends college with his support worker for twice the amount of hours his classmates do and shows enormous determination to succeed. We are all looking forward to seeing him enrolled on the Foundation degree course in September”. 

•
What are the highlights of your role? 

“Seeing the students make progress, succeed, move onto higher level courses, leave, get jobs and become useful members of society”. 

•
What information do you believe students need more information about as they make choices? 

“Financial support for access to equipment to study and work if they have an assessed disability.  Also, what the different level courses mean as far as achievement and level of academic difficulty is concerned. Finally, that college is a very adult environment and they might not be reminded about what to do as much as they were at school. They should remember college is an adult environment and post-compulsory education. It’s got to be down to them to be determined to succeed”. 

•
Do you have a message for staff working in schools with young disabled people about transition to further and higher education? 

‘Don’t be afraid to ask the most basic questions and give the fullest picture of the learner’s needs who are passing on to us. Pass on documentation such as SEN statements and learning plans, educational psychologists’ and Connexions’ reports in order for us to follow through with appropriate support where possible, offer exam access arrangements where necessary and bid for assistive ICT equipment as well as any other appropriate support. Visit the college and look around to see if the environment is right for the individual learner. The college website advertises open advice and guidance days when the general public can come to ask about all the courses and support available. Don’t be afraid to apply for part-time courses throughout the year as not everything starts in September”. 
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Head of the Disability Support Office 

Elaine Shillcock
The University of Manchester 


•
Could you give an idea of a typical day? 

“Every day is different!  But a typical day for me will usually start answering email and telephone enquiries from staff in the University or from students or colleagues in other universities or access centres.  The range of enquiries can be huge – for example today I have been asked to make decisions about examination allowances for a disabled student studying on a university-franchised course at a local college, I have been asked to comment on the choice of hoists being installed in one of our new buildings, been asked to approve funding to support an international student and approved a member of staff’s holiday request.  I might then attend a University meeting – this week I have a fire safety committee meeting where we will discuss procedures relating to the emergency evacuation of disabled students, a meeting with the accommodation office to talk about the accommodation needs of severely disabled students and a meeting with occupational health to talk about issues relating to fitness to practise for professional courses.  A typical day for the disability advisers in the University will involve meeting with students from their case-loads to discuss their support requirements and then liaising with their schools to arrange any support.  Disability advisers will also make arrangements with local access centres for a student who needs an assessment for the Disabled Students’ Allowances.  We might also help them to apply for funding, or help to purchase any specialist equipment etc, or help to arrange their support workers”. 

•
Could you give an idea of how broad and flexible the support for disabled students at your institution is?   

“How long is a piece of string!  We have a lot of flexibility in the University – a lot of students are surprised at how much we can do, particularly when compared to the allowances that they have been given for A-Levels.  It is a bit of a cliché but we do try to deal with each student on an individual basis.  We obviously can do things like provide extra time for an exam or arrange a note-taker or British Sign Language interpreter.  But believe it or not, we can be really flexible – for example, in terms of exam arrangements, we can allow varying amounts of extra time, provide the use of a PC, or a special chair, or a scribe, or an ice pack! We have had students taking exams standing up and even lying down.  Support during lectures is also arranged on an individual basis”. 

•
Who do you support? 

“We support students with a very wide range of needs and have over 2000 students registered with our office.  One of the difficulties is that we are the Disability Support Office – we prefer to call ourselves the DSO, because not everybody who can get support from us would classify themselves as having a ‘disability’.  Unfortunately in higher education a lot of the funding available to UK students for additional support is from the Disabled Student’s Allowances, so it is really hard to get away from using the ‘d’ word. But basically, if a student is having difficulties with their studies because of a specific learning difficulty, 

e.g. dyslexia, or an on-going medical condition, or anxiety or depression or other mental health difficulty, then they should pop in to see us because we might be able to help. Oh, I forgot to say we can also support disabled students, too!  If a student isn’t sure, then they should come in and ask!” 

• When do you typically have first contact with students?   

“This can really vary.  The ideal time is before a student comes – either at an Open Day or at least when they have applied to the University,  We always encourage students to indicate that they have a ‘disability’ on their UCAS application form – this is really important because it means that we get to know about them. We can then write to the student and give them all the information that they need to make sure that support is in place for them at the right time.  Sometimes, we only see students when they have arrived at university – this might be in fresher’s week or even later.  The difficulty with this relates to the Disabled Students’ Allowances (DSAs) that I mentioned before – it can take quite a long time to go through the process of getting support through the DSAs.  A lot of new students don’t realise that the way disabled students are funded in higher education is very different from how their support is funded before university.  This can cause some difficulty for the unsuspecting students who just assume that everything will be in place for them if they just turn up at our reception desk.  Although we always do what we can, I can’t stress strongly enough how important it is for students to make contact with their disability office as soon as possible, so that they can get the best support possible”. 

• What are some of the most common queries that first years arrive with? 

“It is a huge step coming to university, for many leaving home for the first time.  Most students adapt really well and have the time of their life, but for some the upheaval and stress can be quite traumatic.  Obviously, disabled students have even more to contend with, especially if they find themselves having to employ support workers and get to grips with new computer equipment and specialist technology.  Most of the queries we get relate to organising support and making sure that their examination support is in place, or that recommended equipment is available etc.  Some students just want to know where the nearest supermarket or bar is!” 

• Could you give an example of a real success story? 

‘Yes, I could give you a few.  It is always great to see students graduating, particularly when we remember them coming in as a new student – seeing them grow and develop and go out as adults full of confidence is fantastic. I could tell you about students with cerebral palsy or visual impairments who have overcome tremendous difficulties to get their degrees – or a student with a brain tumour who is now studying for a Master’s degree.  But not everybody has to have such obvious difficulties – one of the students who I always think of as a success story came to see me a few years ago with severe anxiety that was so bad that he couldn’t sit his exams and was thinking of giving up his course.  We sat him down, made him a cup of tea, and chatted just generally.  We talked about his difficulties and arranged for him to sit his exams in a room by himself, close to the Disability Office, where he could take rest breaks or have a cup of tea if his anxiety got too bad.  He was able to sit his exams and has continued on his course and is doing really well. He still has moments of severe panic attacks, but we now have a strategy to deal with these and he is able to work through them”. 

• What are the highlights of your role? 

“It has to be seeing a student graduate having achieved what they set out to do”.  
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•
What information do you believe students need more information about as they make choices? 

“I think that students need to think about the kind of course they want to do.  They should consider how the course is delivered and assessed and play to their strengths.  They should find out about the support that is available for them – go on a visit and ask to speak to the disability advisers.  If possible, talk to other students and see what they have to say.  Think about the type of university you want to go to – there is a huge difference between smaller ‘campus’ universities and those based in a city centre.  Students should visit the different types and see for themselves, if possible.  Students should make sure that there is a good choice of accommodation – and check whether as a disabled student you can stay in university accommodation throughout the duration of your course if you want to.  Going to university is not just about studying, so check out about the social life – what societies are available for you.  If you have personal care needs then you need to discuss these with a disability adviser so that you can be fully supported when you arrive at university”. 

•
Do you have a message for staff working in schools with young disabled people about transition to higher education? 

“Yes – please contact the university disability office as soon as possible.  Meet up, or at least make sure that as much relevant information about supporting your student is passed on as possible.  Encourage students to declare their disability on UCAS – it won’t prejudice their application, but it will go a long way to making sure that their support is in place.  Be aware of the differences in the way that support is funded in higher education – the time taken to organise support through the disabled student’s allowances and sometimes the need to involve social services – please DON’T ASSUME that we have been told everything, or that things will miraculously work out – help us out!” 

Checklist 

How can you support young disabled people to make informed choices and reach their full potential? 

· Ensure a young disabled person’s transition plan is person-centred, with an atmosphere that will encourage them to raise their own voice and opportunities for them to express their opinions 

· Maintain strong communication between home and school 

· Give disabled students access to specialist and mainstream activities 

· Encourage visits to your school from disabled student ambassadors from local further and higher education institutions to raise learners’ confidence about attending open days 

· Be aware of sources of accessible information about options and events 

· Promote opportunities such as taster days, open days, transition schools, summer schools, mentoring programmes, and Gifted and Talented academy events (your Aimhigher Coordinator will have information) 

· Work together with colleagues to identify students who may be encouraged to aim for higher education 

· Ensure that learners with and without statements of special educational needs are being informed of opportunities and support available 

· Work with other staff, including Gifted & Talented Co-ordinators, to share information about opportunities 

· Forge strong links between schools and local further and higher education institutions 

· Invite outside agencies into school to speak to students (Aimhigher, Connexions, voluntary organisations) 

· Foster a sense of strong support for and high expectation of all learners 

· Provide opportunities for non-formal education through which disabled students can learn new skills and discover new passions (for example, working with UK Youth, Duke of Edinburgh’s Awards, UK Youth Parliament, Prince’s Trust) 

· Signpost pupils to relevant advice agencies if queries are outside your area of expertise 

· Contact learning support and disability co-ordinators in advance of students visiting institutions. 

· Keep an open mind about different routes into higher education 

· Encourage a supportive and open relationship with learners so that they feel able to come to you for help and don’t feel pushed in any one direction 

· Liaise with other professionals and pass on information as and when requested by the learner 

· Don’t make assumptions about what is or isn’t possible for disabled learners. 
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Appendix 1 

Guidance and legislation 

Some of the guidance and legislation around transition for young disabled people that professionals may find it useful to be aware of: 

The Special Educational Needs Code of Practice (2001) 
This document, published in 2001, provides advice to maintained schools and local authorities around carrying out their statutory duties to identify, assess and make provision for children’s special educational needs. 

The code of practice also contains important information and advice around Transition Reviews and Transition Plans. Available from: 

Department for Education and Skills (DfES) publications 

Visit the TeacherNet website www.teachernet.gov.uk to order: 

· Implementing the Disability Discrimination Act in schools and early years settings (2006) 

· Promoting Disability Equality in schools (2006) 

· Contact the DfES Gifted & Talented team to find out more about support and opportunities for all gifted and talented learners in and out of the classroom www.standards.dfes.gov.uk/ giftedandtalented/ 

Getting the information needed for transition…or everything you ever wanted to know about Section 140s but were too afraid to ask (2007) 
This guidance, produced by the South London Learning Partnership and Learning and Skills Council, provides information about the legislation and responsibilities around Section 140 Assessments. It provides practical suggestions about conducting assessments and examples of support and reasonable adjustments that can be looked at. Available from: 

Get Paid Project 
South London Learning Partnership, c/o Prospects, Grosvenor House 7th Floor, 125 High St, Croydon, CR0 9XP Telephone: 020 8649 6421 Email: sllp@prospects.co.uk Website: http://www.getpaid.org.uk/
+ 
How to produce a Disability Equality Scheme. A toolkit for learning providers (2006) 
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The Disability Discrimination Act 2005 (with new duties to promote Disability Equality)  
Under the Disability Discrimination Act (2005) Part 4, universities and colleges are not allowed to treat a disabled applicant, student or former student ‘less favourably’ than one of their peers for reasons related to his or her disability, without ‘justification’. 

From December 2006 all public authorities, including all further and higher education institutions, have new duties to promote equality for disabled students and staff and anticipate their needs. These following duties are outlined in the Disability Equality Duty of the DDA: 

· promoting equality of opportunity 


· eliminating unlawful disability discrimination 


· eliminating disability-related harassment


· promoting positive attitudes towards disabled people


· encouraging participation by disabled people in public life


• taking account of people’s disabilities even if this means treating them more favourably.
All primary schools and secondary schools  maintained by a local authority  (and local 
authorities themselves) are also covered by the Disability Equality Duty (DED).  
Institutions must also produce a Disability Equality Scheme, outlining how accessibility 
and disability equality will be achieved. Disabled staff and students must be involved in the development of this. 


Organisations in England must complete their Disability Equality Schemes by:


· 4 December 2006 – Local authorities


· 4 December 2006 – Secondary schools 


· 3 December 2007 – Primary schools 


· 3 December 2007 – Primary and secondary special schools 


· 3 December 2007 – Pupil Referral units


Further information about the DDA and Disability Equality Schemes can be found in the ‘law’ 
section of the Disability Rights Commission’s website: www.drc-gb.org/the_law.aspx
 The term ‘schools’ refers to primary and secondary schools in England and Wales maintained by a local authority.  It also includes pupil referral units, city technology colleges, city colleges for technology or the arts and city academies.  The term ‘local authority’ covers local education authorities in Wales and the education functions of local authorities in England. 

The Disability Rights Commission 
DRC Helpline FREEPOST, MID 02164 Stratford upon Avon, CV37 9BR Telephone: 08457 622 633 Textphone: 08457 622 644 Helpline open weekdays 8am-8pm 

Skill: National Bureau for Students with Disabilities 
Chapter House, 18-20 Crucifix Lane, London SE1 3JW Email: skill@skill.org.uk Website: http://www.skill.org.uk/
Information service: Tuesday 11.30am-1.30pm, Thursday 1.30pm-3.30pm Telephone: 0800 328 5050 Textphone: 0800 068 2422 Email: info@skill.org.uk 

Provides information and policy briefings on the student support and disability legislation in 

post-16 education See Policy Briefing: Disability Equality Duty (DED) briefing for Primary and Secondary Schools in England and Wales 
Skill’s Into Higher Education guide and directory of Disability Officer contacts 
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Appendix 2 

Other useful organisations 

ACE - Advisory Centre for Education 
1c Aberdeen Studios, 22-24 Highbury Grove London, N5 2DQ Telephone: 020 7354 8318 Email: Enquiries@ace-ed.org.uk Website: http://www.ace-ed.org.uk/Deals with education in schools, producing information about special educational needs and offering information and advice. 

Connexions Direct 
Telephone: 0808 001 3219 (open 8am - 2am, 7 days per week) Website: http://www.connexions-direct.com/ Information and advice about learning and work. Disabled Students can use Connexions services until the age of 25. Details of your local service can be found by ringing Connexions Direct or visiting their website. 

Council for Disabled Children c/o National Children’s Bureau 
CDC, 8 Wakley Street London, EC1V 7QE Telephone: 020 7843 6000 Email: cdc@ncb.org.uk Provides a national forum for the discussion and development of policy and practice issues relating to service provision and support for disabled children and young people and those with special educational needs. 

Contact a Family 
209-211 City Road London, EC1V 1JN Helpline: 0808 808 3555 Textphone: 0808 808 3556 Helpline open Monday to Friday, 10am - 4pm Email: info@cafamily.org.uk Website: http://www.cafamily.org.uk/
Offers advice and support to families of disabled children or young people. 

Disability Alliance 
Universal House 88-94 Wentworth Street London E1 7SA Telephone (Voice and Minicom): 020 7247 8776 Fax: 020 7247 8765 Email: office.da@dial.pipex.com www.disabilityalliance.orgProvides information on social security benefits and tax credits to disabled people, their families, friends and advisers. 

The National Association of Specialist Colleges 
39 Sanders Road, Quorn Loughborough, Leicestershire, LE12 8JN Telephone: 01509 554357 Email: chiefexecutive@natspec.org.uk Website: http://www.natspec.org.uk/Provides an online directory of specialist colleges around the country and the support they offer. 

UCAS (The Universities and Colleges Admissions Service) 
Rosehill, New Barn Lane, Cheltenham Gloucestershire, GL52 3LZ Telephone: 0870 11 222 11 (Open Monday to Friday 8.30am - 5.30pm) Email: enquiries@ucas.ac.uk Website: http://www.ucas.ac.uk/Processes applications for higher education. 

Volunteering England 
Regent’s Wharf, 8 All Saints Street London, N1 9RL Telephone: 0845 305 6979 Email: information@volunteeringengland.org Website: http://www.volunteering.org.uk/Volunteering England is the national volunteer development organisation for England. 
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Useful Websites 

Aimhigher Don’t Stop 

http://www.aimhigher.ac.uk/dontstop/home/ 
Website with information on higher education and how studying can improve your career opportunities. 

Ask Mencap 

http://www.askmencap.info/
A website by Mencap with information about learning, working, free time and relationships, for people with learning difficulties. 

AchieveAbility 

http://www.achieveability.org.uk/
Breaking barriers to higher education for students with specific learning difficulties including dyslexia, dyspraxia and dyscalculia. 

BBC Ouch! 

http://www.bbc.co.uk/ouch
BBC Ouch! Disability magazine containing columnists, features, web blogs, podcast, news, opinions and chat community. 

The Big Tree 

http://www.thebigtree.org/
The home of Learning Disability online. Get information on employment, learning and transition. Visit the Community section and get to make your own web pages. 

do-it The do-it website makes searching for volunteering opportunities easy. All users have to do is enter their postcode or town name to get a comprehensive listing of what is available in their area. 

http://www.do-it.org.uk/
Directgov 

http://www.direct.gov.uk/Information about the Disabled Student’s Allowances (DSAs) can be found in the education and learning section of this government site. 

Duke of Edinburgh’s Award 

http://www.theaward.org/
The award is a programme of activities for young people to do in their spare time. There are three awards to try for: Bronze, Silver, and Gold. 

Fast Tomato 

http://www.fasttomato.com/
Interactive careers guidance and education for young people. 

The Learning and Skills Council 

http://www.lsc.gov.uk/The LSC plans and funds further education and training in the UK. Find out more about courses and apprenticeships. 

Moving on Up 

http://www.movingonup.info/
For young disabled people in transition from ethnic minority communities. 

National Union of Students 

http://www.nusonline.co.uk/The NUS website contains information on student life and on current NUS campaigns, including the Disabled Students’ Campaign. 

The National Deaf Children’s Society (NDCS) 

http://www.ndcs.org.uk/
NDCS information for young deaf people on education, free time, work and careers. Go to the ‘Youth’ section. 

Prince’s Trust 

http://www.princes-trust.org.uk/
UK charity that helps young people overcome barriers and get their lives working through practical support including training, mentoring and financial assistance. 

Sort it! 

http://www.sortit.org.uk/For 11-16 year olds who are visually impaired. Information on education, technology and rights. 
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The Transition Information Network (TIN) 

http://www.transitioninfonetwork.org.uk/Information on transition for young disabled people, their parents and people who work with them. Sign up for their newsletter or magazine. 

TransActive 

http://www.trans-active.org.uk/For teenagers with and without learning disabilities. It uses Multimedia to give support on making future plans. 

UK Youth 

http://www.ukyouth.org/A national youth work charity supporting young people to raise their aspirations, realise their potential and have their achievements recognised via non-formal, accredited education programmes and activities. 

UK Youth Parliament 

http://www.ukyouthparliament.org.uk/
Aims to give the young people of the UK between the age of 11 and 18 a voice, which will be heard and listened to by local and national government. 

UNIAID 

http://www.uniaid.org.uk/A charity helping students cope with the financial barriers into higher education. Learn about budgeting, bursaries and play the interactive Student Survivor game to see if you can keep your student alive.  

Whizzkidz 

http://www.whizz-kidz.org.uk/Supports children and young people who are wheelchair users. Go to the Kidz zone for more information on getting active, taking control, getting work, and much more. 

Aimhigher 

If you would like to know more about the work of Aimhigher and raising aspirations of disabled learners a number of regional partnerships have produced useful resources. We have provided a selection of them here. You can find contact details for regional and area offices from the Aimhigher practitioners’ website if you would like to order copies of these resources: 

www.aimhigher.ac.uk/practitioner/home/ 

· Difference Matters…Include us! (set of posters) (Greater Merseyside) 

· The Road to Higher Education (poster and booklet) (South West) 

· Degrees of Success (DVD signed, with subtitles and audio description) (Hampshire and Isle of Wight) 

· A guide for disabled learners interested in higher education (booklet) (West Midlands) 

Publications 

from Action on Access 

> Post-16 Education and Disabled Learners, January 2008.
> Action On Access: Looking to the Future of Widening Participation, December 2007.
> Disability: A Rough Guide for Widening Participation Practitioners, March 2007.
> Policy That Works: Widening Participation to Higher Education. December 2006.
> Progressing to Higher Education: Vocational Qualifications and Admissions, March 2006.
> The Learner Perspective in Educational Transitions, February 2006.
> A Summary Guide to 14 – 19 Reform, October 2005.


>
International Comparators of Widening Participation to and through Higher Education: Policy and Practice. 

• Australian Universities, their Students and Social Equity, September 2005. 

• South African Universities, New Developments and the Adult Population, September 2005. 

• Canada: Widening Participation in Rural and Coastal Areas, September 2005. 

• Higher Education in the USA, Student Fees, Financial Aid and Access, November 2005. 

• Sweden, its Universities and Vocational Education, November 2005. 

> Working Together: Aimhigher Governance and Management, A Guide for Partnerships, September 2005.
> Aimhigher and the Learning and Skills Council: Approaches to Joint Working, July 2005.
> Making a Difference: The Impact of Aimhigher. A set of 10 case studies, June 2005.
> Widening Participation: A Rough Guide for Higher Education Providers, April 2005.
> Student Success in Higher Education, October 2004.
These publications are available to download from the Action on Access website:
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 www.actiononaccess.org
For more information email:
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info@actiononaccess.org


